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To Auroville: thank you. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



At present, the world faces multiple interconnected crises: social, political, 

economic, ecological, cultural, psychological, and spiritual. This meta-crisis demands a 

transformation of our relationship with each other, the Earth and ourselves. Education 

can and must play a key role in this transformation. Auroville, an intentional community 

in south India founded in 1968, offers a living experiment of this vision. 

Auroville is an international city based on a vision of human unity and spiritual 

evolution, rooted in the philosophy of Sri Aurobindo and his spiritual collaborator, the 

Mother. It is an attempt to evolve a new way of being, from a new consciousness. As 

such, Auroville serves as a living laboratory for reimagining education to meet the 

challenges of the present and the needs of the future. Through a year of work in 

Auroville schools, conversations with educators and alumni of Auroville schools, and a 

review of literature on education in Auroville, I seek to explore the curricula, learning 

environments, pedagogy and overall approach to education in Auroville, and 

understand what lessons this experiment has to teach us. 
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Introduction 

The Need for Transformation 

The world faces multiple interconnected crises: climate collapse, social 

inequality, technological disruption, political polarization, and spiritual emptiness. Old 

forms are crumbling, with new ones yet to emerge. Young activist Greta Thunberg 

captured the urgency of this crisis: 

I want you to panic. I want you to feel the fear I feel every day. And then I want 

you to act. I want you to act as you would in a crisis. I want you to act as if the 

house is on fire. Because it is.” (Thunberg, 2019) 

Education is both part of the problem and essential to the solution. If our "house is on 

fire," continuing to educate children toward the mindset that "lit the fire" is  is foolish at 

best, criminal at worst.  

Contemporary education systems exhibit critical failures. The prevailing global 

system has largely reduced the human person to an economic being, undervaluing other 

dimensions. The Mother called this the “disease” of utilitarianism, where the entire 

purpose of education becomes passing examinations and acquiring diplomas and 

certificates, in order to find lucrative jobs, ultimately to make money (The Mother, 2004, 

On Education). Industrial-era factory models apply rigid, standardised approaches to 

diverse learners. Learning is often abstract and divorced from real-world challenges 

and meaning. There is an artificial separation of mind, body, emotion, and spirit, with 

education overwhelmingly focusing on the mind, mostly neglecting the body, and 

almost wholly ignoring the emotional being and the spirit, leading to an at best stunted 

development. Even academic disciplines are over-compartmentalised to an extent such 

that most study is superficial rather than in-depth. There is a focus on accumulating 

information rather than developing the instruments of our being, our faculties and 

capacities. In present times, we can see how schooling is increasingly shaped by 

managerialist and commercial approaches such as standardized testing, technocratic 

efficiency, accountability metrics, that treat teachers and students as consumers and 

producers rather than as whole persons. Freedoms of teachers and learners are often 

curtailed, encouraging conformity and standardisation rather than initiative, creativity, 

and critical thought. At the same time, many education systems fail to respond to social 



issues such as hatred, division and violence, and do little to prepare learners for peace, 

community, and unity. Our education systems also do little to address ecological and 

planetary crises, often ignoring humanity’s destructive relationship with nature, 

privileging short-term, anthropocentric progress over sustainability and care for life on 

Earth. 

 

The Struggle for Change 

These challenges are well recognised, and there has been a consistent call for 

education reform at national and global levels (Ministry of Education, 2020; NCERT, 

2022, 2023; UNESCO, 2021; Educating Humanity for the Third Millennium, 2024). 

However, the pace, scope, and depth of change has been limited at best. Part of the 

problem is that often when we talk about education reform, what we are really talking 

about is school reform. But we must broaden the scope of education beyond school and 

include family, work, community, media, among much else. The larger issue is that 

education is intimately tied to broader society: it can both perpetuate and transform 

existing social, economic, cultural and political structures. Thus, while education is a key 

driver for any kind of collective transformation, education itself is difficult to transform 

without a simultaneous, more integral transformation of our polity, society, economy 

and culture. 

This is why many “alternative” approaches to education flounder, and often fail. 

They reimagine and recreate education, but the new model of education does not 

harmonise with the existing culture, society, economy and politics. Media influences, 

parental and social pressures, economic imperatives, job-markets, and state policy and 

support are often in opposition to truly alternative approaches to education. Usually, 

the more truly radical and alternative the educational approach, the greater the degree 

of opposition. Under these circumstances, it is unsurprising that fledgling approaches to 

create a truly alternative model of education never reach maturity. To put it simply, 

education is intimately tied to life: a new kind of education cannot be worked out 

without at the same time working out a new way of living. 

 

 



The Absence of the Spirit 

Another key issue is that education discourse focuses predominantly on mental, 

academic learning, neglecting - if not completely ignoring - all other aspects of the 

human being. Our physical, emotional, moral, and sensory development are all 

underserved, but the spiritual, in particular, is the greatest casualty of this neglect. This 

problem has been long recognised by some of the most significant educators around the 

world, yet in our larger systems of education these other dimensions – especially the 

spiritual – are rarely given anything more than lip-service (with the occasional 

exception of a limited physical education). Sri Aurobindo explains the issue with the 

presently skewed development of humanity: 

For man intellectually developed, mighty in scientific knowledge and the mastery 

of gross and subtle nature, using the elements as his servants and the world as 

his footstool, but undeveloped in heart and spirit, becomes only an inferior kind 

of Asura using the powers of a demigod to satisfy the nature of an animal (1949). 

This aptly summarises not only the inadequacy of our present paradigm of education to 

solve our current challenges, but also how it is in many ways culpable in creating them. 

The Mother expressed the same idea, emphasising how the root cause of the challenges 

of the world and humanity can only be addressed through a profound spiritual 

transformation: 

“The conditions in which men live on earth are the result of their state of 

consciousness. To seek to change these conditions without changing the 

consciousness is a vain chimera.” (2004, On Education). 

Thus, any education that seeks to truly work out a new of living, as is urgently 

necessary, must have spirituality at its core. 

 

 

 

 

 

 

 



Why Auroville 

Auroville is a “laboratory” for precisely such a change. It offers us not only a new 

way – or many new ways – of looking at and thinking about education, but 

simultaneously reimagines our economy, ways of collective living, and relationship to 

nature, with spirituality at its core. It is not an “alternative” school but an “alternative” 

‘city’. It has experiments spanning education, agriculture, sustainability, architecture, 

governance, urban planning, waste management, economics, art, health, healing and 

more – covering most if not all major domains of human life and collective living. Due to 

this more integral approach, Auroville provides a more supportive environment to truly 

reimagine education and experiment with new approaches. 

“Alternative” is still a perilously broad, if not vague word, signifying nothing 

more than “different from the mainstream”. “Spiritual” can also often be open to varying 

interpretation. Thankfully, the experiments within Auroville have something more to 

unite them than just being “different from the mainstream” and “spiritual”: they are all, 

albeit to different degrees and in varying ways, inspired by the vision and philosophy of 

Sri Aurobindo and the Mother, who provide the spiritual foundation for Auroville. This 

is a vision of an integral evolution uniting matter and spirit, transforming all aspects of 

human life. Its essence is perhaps best expressed by Sri Aurobindo’s mantra: “All Life is 

Yoga.” Due to this, Auroville embraces all fields of human endeavour, aiming to recreate 

them from and towards a higher consciousness. 

Due to this, Auroville is an incredibly fertile ground for all manner of 

experimentation, most of which are mutually supporting. In particular, education has 

always been at the core of ‘the Dream’ and vision for Auroville, and has consequently 

been worked on in myriad ways, right from Auroville’s inception. Exploring education in 

Auroville provides a window into a truly “alternative” approach to education, one that is 

real, living, and has been alive for more than 50 years —  albeit constantly evolving. 

Reflecting on this “experiment” may give us some insight into how we can, should, and 

must reimagine education to meet the needs and challenges of the present, and fulfil the 

potential of the future. 

 



What is Auroville? 

Auroville, founded in 1968 in Tamil Nadu, near Puducherry, is an intentional 

community based on a vision of human unity and conscious evolution. Over 3,000 

people of 60 different nationalities live and work here, along with a constant influx of 

volunteers and visitors. The founder of Auroville, the Mother, describes her ‘Dream’ for 

Auroville: 

In this place, children would be able to grow and develop integrally without losing 

contact with their souls; education would be given not for passing examinations or 

obtaining certificates and posts but to enrich existing faculties and bring forth new 

ones…There, work would not be a way to earn one’s living but a way to express 

oneself and to develop one’s capacities and possibilities while being of service to the 

community as a whole, which, for its own part, would provide for each individual’s 

subsistence and sphere of action (2004, On Education). 

Another of Auroville’s core, founding documents, the Charter, articulates some more 

of its goals and ideals (The Mother, 1968): 

Auroville will be the place of an unending education, of constant progress, and a 

youth that never ages. 

Auroville wants to be the bridge between the past and the future. Taking 

advantage of all discoveries from without and from within, Auroville will boldly 

spring towards future realizations. 

Auroville will be a site of material and spiritual researches for a living 

embodiment of an actual Human Unity. 

The Mother explained the need for such a place: 

“For millennia, we have developed outer means, outer instruments, outer 

techniques of living – and finally those means and techniques are crushing us. 

The sign of the new humanity is a reversal of perspective, and the understanding 

that inner knowledge and inner technique can change the world and master it 

without crushing it. 

Auroville is the place where this new way of life is being worked out, it is a centre 

of accelerated evolution where man must begin to change his world through the 

power of the inner spirit” (The Mother, 1968/1997). 



Thus, Auroville is a laboratory for conscious evolution, encompassing all essential 

domains of life, with education at its very core. 

A Note on ‘Utopia’ 

Auroville is sometimes accused of being a utopia. Its ‘Dream’ and ideals are certainly 

high, a product perhaps of the boldness and far-sightedness of its founder, who 

recognised both what is necessary and what is possible. However, Auroville is very 

much a real place, filled with real people – meaning it is far from perfect. There is a long 

way to go still in making the ‘Dream’ a reality. It is an experiment and – like all of us – a 

work in progress.  

 

What do we mean by ‘Education’ in Auroville? 

There is no homogenous monolith known as ‘Auroville Education’. There are – and have 

been – many different approaches to education in Auroville. There is enormous 

diversity, perhaps even contradiction in these approaches. The purpose here is not to 

try and generalise across these diverse approaches or find common elements. Rather, it 

is to draw lessons from as many of them as possible. However, it can perhaps be helpful 

to clarify what is meant by “education” in Auroville, and what are some of the key 

inspirations. 

Integral 

Education in Auroville is seen as a lifelong journey of self-discovery and personal 

as well as collective evolution. Rather than simply transmitting specific bodies of 

knowledge, the emphasis is on cultivating mental, emotional, and physical capacities 

that can be applied across various fields, depending on each learner's needs, interests, 

and context. Central to this approach is the focus on consciousness—becoming aware of 

one's deepest self to find direction and purpose in life. 

The guiding paradigm for this education is based on the works and teachings of Sri 

Aurobindo and the Mother, and known as Integral Education. It recognises “five 

principal activities of the human being”: the physical, vital, mental, psychic, and 

spiritual, and aims for a development of each part in harmony (The Mother, 2004, On 



Education). The key is the connection to the psychic being – the evolving soul in each 

person. In Sri Aurobindo’s words (1997):  

“Every man has in him something divine, something his own, a chance of strength 

and perfection in however small a sphere, which God offers him to take or refuse. 

The task is to find it, develop it, use it. The chief aim of education should be to help 

the growing soul to draw out that in itself which is best and make it perfect for a 

noble use.” 

In this paradigm, the external, instrumental parts of the being – the body, the vital 

(life force), and the mind – must be perfected to become capable servants of the 

guidance of the psychic being. For the body, this means a control and discipline of its 

functioning, and an integral, methodical, harmonious development of all its parts and 

movements (The Mother, 2004, On Education), leading to a balanced and stable 

strength, agility, endurance and beauty. The vital being is the seat of our enthusiasms, 

energy, effort and courage, and often the source of many of our difficulties, yet is rarely 

addressed consciously by modern education. For its development, there must be an 

awareness, control and transformation of the character, as well as a development and 

refinement of the senses, including the cultivation of an aesthetic sense (ibid). The mind 

must develop its faculties, such as the power of concentration, the capacity of attention, 

and the capacities of expansion, widening, complexity and richness. It also must develop 

the capability of thought-control, becoming able to think only what one wants and when 

one wants, and develop a mental silence, calm and receptivity (ibid).  

As we can see, this approach to education is fundamentally different from 

prevailing models. It does not aim at “transferring knowledge” but rather at awakening 

something inside the child, along with the development of the learner’s instrumental 

faculties. What distinguishes the integral approach from other ‘holistic’ ones is the 

centrality of the psychic being, around which all else is organised and harmonised. 

Without a connection to the psychic being, we lack a true and deeper aim in life or a 

source of guidance on how to live – to what end to use our instruments. The psychic 

being provides that inner guidance – the meaning and purpose of our life on Earth, in 

service of which we can employ our instruments. This approach goes beyond just 

integrating ‘head, heart and hands’, and adds the neglected but critical spiritual 

component. The Mother emphasises the importance of this synthesis of both matter and 

Spirit (ibid): 



“India has or rather had the knowledge of the Spirit, but she neglected matter 

and suffered for it. 

The West has the knowledge of matter but rejected the Spirit and suffers badly 

for it. 

An integral education which could, with some variations, be adapted to all the 

nations of the world, must bring back the legitimate authority of the Spirit over a 

matter fully developed and utilised.”  

 

The Principles of True Teaching 

An essential part of Integral Education are the three principles of true teaching 

explained by Sri Aurobindo (1997), briefly described here: 

1. “Nothing can be taught”: The role of education is not to fill empty vessels but to 

awaken what already exists within each child. 

2. "The Mind Must Be Consulted in Its Own Growth": Each learner's unique 

developmental trajectory must be respected and supported. 

3. "From the Near to the Far": Learning should begin with what is immediately alive 

and relevant for the learner, expanding outward to broader knowledge and skills. 

 

The Aim of Education 

In such an education, children are not learning merely to get degrees and certificates so 

they can find jobs and make money. Most schools in Auroville have no exams and do not 

give certificates (with some exceptions). Education is generally seen as a means of 

developing each child’s full potential, and giving each the freedom and opportunity to 

pursue their own individual path of growth and progress. The same applies to education 

for adults. As the Mother puts it, the true motivation behind education is: 

“To learn for the sake of knowledge, to study in order to know the secrets of 

Nature and life, to educate oneself in order to grow in consciousness, to 

discipline oneself in order to become master of oneself, to overcome one’s 

weaknesses, incapacities and ignorance, to prepare oneself to advance in life 

towards a goal that is nobler and vaster, more generous and more true...” (ibid) 



The fundamental shift from education as knowledge transmission to education as the 

evolution of consciousness transforms both the purpose from career preparation to 

self-realization and the process from passive reception to active discovery. 

 

Endless 

Such an education does not end with adulthood – it is endless. In Auroville, education is 

not synonymous with schooling, it is conceived as an integral journey that continuously 

unfolds throughout one’s life.  A key avenue for this is work, which in Auroville is also 

redefined, becoming inextricably intertwined with education. As per the ‘Dream’ and 

Charter of Auroville, work, instead of being the means to earn one’s living, becomes an 

avenue to develop one’s capacities and possibilities, while being of service to the 

community (The Mother, 2004, On Education). 

 

Each In Their Own Way 

Another essential aspect of this approach to education is that each being – child, adult, 

parent or teacher – is seen as unique. Thus, there is an attempt to give each person the 

freedom and opportunity to pursue their own path of growth and progress. This 

requires a redefinition of the role of the teacher and parent, beyond the prevailing 

didactic model. Sri Aurobindo writes:  

"…each human being is a self-developing soul and the business of both parent 

and teacher is to enable and to help the child to educate himself, to develop his 

own intellectual, moral, aesthetic and practical capacities and to grow freely as 

an organic being, not to be kneaded and pressured into form like an inert plastic 

material." (1949) 

The founder of Auroville, the Mother, encapsulates this in the collective ideal of 

Auroville: “Life itself, growing and perfecting itself, and above all not in the same way 

for everyone―each one in his own way” (2004, Words of the Mother). 

 

 

 



Community 

Importantly, education in Auroville is a shared, communal endeavour. As the adage 

goes, “it takes a village to raise a child”. Education here is not limited by the boundaries 

of formal institutions, but encompasses the entire life of the community. The idea is for 

the whole city to be a vast campus of unending education and constant progress (Lung, 

2010).  

 

The Future 

Though there is significant variance in approaches to education in Auroville, there is an 

overall understanding that prevailing, mainstream systems of education aim to 

reproduce a society that is currently in breakdown and Auroville must forge its own 

path (Shakti, 2018). As one Aurovilian educator puts it, “the mission of Auroville 

education is not to produce ready-made citizens for a system that cannot anymore find 

solutions for the problems it has created; it is to help the emergence of men and women 

able to consciously build themselves on a true basis, while building a new world in 

which they chose to live together without exclusion and around common aims.” 

Auroville looks not just to the present but also, essentially, to the future. He further 

explains, “Auroville has to prepare the students to be ready for a world that doesn’t 

exist yet, to think out of preconceived ideas, and to face new challenges in a creative and 

cooperative manner, carried by the faith that a new world is possible” (Lung, 2010). In 

the words of the Mother: 

“We are not here to do (only a little better) what the others do. We are here to do 

what the others cannot do because they do not have the idea that it can be done. 

We are here to open the way of the Future to children who belong to the Future. 

Anything else is not worth the trouble...” (2004, On Education). 

 

 

 



The Practice of Education in Auroville 

What does this new approach to education look like? How does it work? How is it 

implemented? Auroville's educational landscape has several interconnected approaches 

that embody the community's commitment to integral growth and progress. This 

section explores the practice of education in Auroville, revealing how philosophical 

ideals translate into lived reality through a diversity of approaches that are constantly 

evolving to serve the deeper purpose of a growth of consciousness. 

I. Core Principles 

A Diversity of Approaches 

Auroville, true to its spirit, has a diversity of approaches and implementations. 

There is little that is universally and uniformly true across Auroville. However, we can 

highlight some themes that are representative and emblematic of education in 

Auroville. These are the lines along which we must think if we want to reimagine and 

reinvent education for the larger collective. 

First and foremost is this recognition itself, that there should not and cannot be a 

one-size-fits-all approach to education. The oft-asked question of “What kind of 

education should we give our children?” is a misleading, trick question – there is no one 

right answer. In Auroville, each school and learning initiative is different, catering to 

different needs and preferences. There are free-progress models without mandated 

exams and certifications, as well as more structured schools with Indian or 

international certification. This allows for a tremendous degree of flexibility and choice 

for learners (or their parents), allowing each to choose what is right or suitable for them 

at whatever stage of their journey they are on. 

Freedom, Authenticity, & Responsibility 

The diversity of approaches is not just at the level of institutions, but also at the 

level of individuals. Perhaps one of the most obvious and distinctive features of children 

in Auroville is that they are free. They are allowed to be themselves, exercise and 

explore their natural curiosities and inclinations, run, play, talk and just be. They have 

the freedom to choose, to listen to themselves, to be children, take responsibility, and do 

what makes sense to them. As one person who grew up in Auroville put it, "Children can 



express themselves freely. They can discover on their own what they like/don't like. 

They are not formatted in a 'should be' mould. We were free" (Tewari et al., 2013). 

Structures do exist—but they are emergent, flexible, and responsive rather than rigid 

and imposed. One facilitator points out, "Structure should not limit you but support you 

when you need it" (Shakti, 2018). This is achieved through practices such as individual 

planning and reflection with all children—discussing what they want to work on for the 

week and how the previous week went, what they learned and what challenges they 

faced. 

This freedom leads to an authenticity in education—what is being learned is 

relevant and alive for the learner. Children explore their passions, question freely, and 

discover through immersion. "Messing about" in the forest or workshop becomes a 

powerful form of deep, joyful learning, serious yet playful, alive with creativity, curiosity 

and meaning. Educator Heidi Watts explains this phenomenon: 

"Messing around" in this sense implies the deep contentment and concentration 

which comes when one is fully responsible for one's own work or learning, 

engaged in solving a problem with questions of one's own making, and 

responsible for finding one's own solutions. It means learning, which is self-

initiated, self-directed, leads from the known to the unknown, is its own 

motivation and yields its own multiple rewards as felt by the mind and heart of 

the learner. It means being intensely serious, but unhurried and playful—

essential elements for creativity—and for the development of independent 

thinkers and doers. It is one manifestation of Sri Aurobindo’s principles in action. 

(Watts, 2005) 

In general, children are allowed and encouraged to ask their own questions, find their 

own answers, and make their own mistakes. This approach not only leads to powerful 

independent thinking and problem-solving skills, but often results in students learning 

much more than what the facilitator could have intended or anticipated—and each 

learns what is needed for them and appropriate for their level. This creates an 

education that is relevant, contextual, and flexible, not rigid, disconnected, and abstract 

from children's lived realities. 

As an alumnus reflects, "The freedom made possible in Auroville, to explore 

one's potentials and skills, enables the students to totally focus their attention on the 

things they love to learn. The result for me personally was...the ability to stay in touch 



with my passions" (Tewari et al., 2013). Another summarizes their experience as "the 

opening up of my thinking to ask important questions, the feeling of being allowed to be 

who one is, and at the same time the good preparation for whatever one chooses to end 

up doing" (ibid). 

This freedom also cultivates a profound sense of responsibility. One alumnus 

explains, "My education in Auroville reached far beyond just the schools. I was given the 

freedom to grow as a person; was given responsibility in my own life. These things 

helped me learn from all my experiences... Growing up in Auroville prepared me more 

than just academically for the world" (ibid). It is clear that freedom here is not 

indulgence, and thus demands not less from learners, but more. As one educator 

clarifies, "We often experience a misunderstanding with the term freedom; freedom is 

not doing what you want whenever you want, it is learning to take responsibility for 

yourself and for the collective. The program is very free but at the same time each one 

has responsibilities because we are a part of a community" (Shakti, 2018). Another 

educator writes, “Great emphasis is placed on young people discovering the wisdom 

that is available through the choices they make. The teachers instil in their students 

their ability to make informed choices about their education and to be responsible for 

those choices” (Addams, 2007).  Tools and practices such as individual learning charts, 

project work, portfolio reflection, and collective decision-making foster ownership and 

cultivate a sense of rhythm and self-organization (Auroville, 2016). 

 

Participatory Decision-Making 

One radical example of this freedom-responsibility dynamic is the 

implementation of participatory decision-making, where children and adults have equal 

voice. This approach was most fully developed at The Learning Community (TLC), 

which operated as an experimental space for integral education from 2008 until its 

closure in 2024. In TLC's community gatherings, "most decisions regarding the 

everyday functioning of the school are decided upon collectively, and children and 

adults have equal voice. Anyone can bring a topic to be discussed and decisions are 

made on consensus" (Berggreen-Clausen, 2021). The intention was for everyone to feel 

heard and have a voice, not just teachers and administrators. Students took on roles 

typically reserved for adults—introducing topics, keeping time, taking notes, and 



ensuring that discussions led to collective decisions. Rather than adults deciding 

everything, everyone had to consent to decisions (Shakti, 2018). 

The participatory process extended beyond formal meetings to conflict 

resolution, where children and adults followed structured steps that emphasised 

communication, deep listening, and collective problem-solving. Facilitators helped 

navigate the conflict, whether between students or a student and a facilitator, without 

assigning blame or taking sides, but rather focusing on understanding all perspectives 

(Shakti, 2018). 

This process developed deep listening skills, openness, and receptivity, as well as 

organizational, management, and diplomatic skills that are needed to build unity in 

diversity. Children, as well as adults, learn how to be in a collective, balancing individual 

needs with the needs of the collective, and learn the importance of compromise (Shakti, 

2018). As one researcher notes, "When children learn that their voice is heard and 

respected by adults, they become more comfortable to express their opinions and to 

disagree or question authority... This supports students to understand and experience 

that they can transform the world they live in" (Berggreen-Clausen, 2021). 

Personalized Learning & Reflective Practice  

Moving away from the factory model of education that treats all children as if 

they have the same abilities, interests, and developmental needs, Auroville schools 

approach each child as a unique individual with their own learning journey. This 

individualized approach embodies Sri Aurobindo's second principle of true teaching, 

that "the mind has to be consulted in its own growth" (Sri Aurobindo, 1997). This is one 

way freedom, authenticity, and responsibility are manifested. 

Teachers consistently observe that in this kind of learning environment, 

"groupings form naturally based on interests or needs," creating an atmosphere that 

supports cooperation, collaboration, and genuine appreciation of diversity, as opposed 

to one of comparison and competition (Shakti, 2018). As one teacher explains, in this 

kind of learning environment, “children learn to work with each other and value each 

other's differences" (ibid). Everyone becomes both teacher and learner, and 

collaborative learning emerges organically from shared curiosity and mutual support. 

The fact that children have different needs and interests at different times also becomes 

a doorway for an interdisciplinary learning (ibid). 



Weekly Goal-Setting & Reflection 

A concrete example of this individualized approach can be seen at STEM Land, 

where each week, students and facilitators come together to set personalized learning 

goals, with children taking responsibility for designing their own educational journey. 

Students choose projects that genuinely interest them—ranging from mathematics and 

science investigations to programming, electronics, making and tinkering, strategy 

games, and complex problem-solving challenges (C3STREAM Land Designs, 2018). 

The freedom to work independently, in pairs, or in groups as per their choice 

allows children to discover their natural learning preferences while developing both 

individual responsibility and collaborative skills. Facilitators serve as mentors, guides, 

and supporters rather than directors, available when needed but careful not to impose 

predetermined outcomes. At the week's end, children engage in structured reflection, 

examining their progress, celebrating discoveries, and identifying areas for continued 

exploration. This reflection process helps develop metacognitive awareness—the ability 

to think about their own thinking and learning processes. 

Significantly, facilitators model this same process of self-directed learning by 

choosing new areas they want to explore and working on their own projects alongside 

the children. This creates an authentic learning community where adults and children 

are genuine co-learners, breaking down traditional hierarchical structures and 

demonstrating that learning is indeed a lifelong journey. Students are also given 

challenges and assessments designed not to test memorized knowledge, but to help 

them examine their assumptions and deepen their understanding through discovery 

(Sanjeev et al., 2018). 

 

Portfolio-Based Assessment & Self-Evaluation 

Another powerful example of individualized learning is the student portfolio 

system implemented at Transition School, which transforms assessment from 

something done to students into something done with and by students. According to 

Mary, a teacher at Transition School, the portfolio serves as "an organized collection of 

samples of a student's work and related material that shows the student's skills, 

activities (both in school and outside of school), personal characteristics, interests and 

progress" (Auroville, 2016). Crucially, this collection must include "evidence of student 



reflection and self-evaluation," making the learner an active participant in documenting 

and understanding their own growth (ibid). 

The power of this approach lies in the fact that students take an active role in 

both selection and assessment of their work. Each piece included in the portfolio is 

chosen deliberately by the student and accompanied by a reflective entry slip that asks 

them to describe not just what they did, but how they engaged with the work—their 

level of participation, depth of understanding, personal appreciation, and insights 

gained from the experience. This process helps students develop ownership of their 

learning journey while becoming increasingly self-aware and able to articulate their 

own growth and challenges. 

Over their years at Transition School (grades 1-8), children work continuously 

on creating and curating their portfolios, eventually learning to present them to their 

parents and teachers. This presentation process develops communication skills, builds 

confidence in self-advocacy, and creates opportunities for meaningful dialogue about 

learning between children, parents, and educators. The portfolio becomes a living 

document that captures not just academic progress, but the whole child's development 

across multiple dimensions.  

Love & Respect 

Underlying this freedom and responsibility is a profound love and respect for 

children, which allows educators and parents to listen to them, trust them, and treat 

them as "individual beings with their own autonomy, rights, perspectives, feelings and 

knowledge of what they want, how they feel, and what is best for them" (Auroville, 

2016). This is founded on the basic principles of Integral Education, where every child is 

regarded as a conscious being possessing an inner wisdom, unique passions, intrinsic 

curiosity, and an essential love for learning. 

A basic pre-requisite for this is teachers' absolute commitment to creating fear-

free learning environments. As one educator explains, "We encourage and appreciate 

any small progress made by a child in a sincere manner. We have zero tolerance 

towards cultivating fear in our students because we strongly believe that feeling scared 

or being beaten is a hindrance to a child's growth as a whole person" (Auroville, 2016). 

Children in Auroville are received as they are, including their anger, frustration, and 

confusion. Rather than being shamed or punished, these “difficult” emotions are held 



within a space of compassionate presence, care, and acceptance (Shakti, 2018). The 

result, as another teacher observes, is transformative: "Now the students know that the 

school is for them. Their relationship to their teachers is of friendship and respect. 

There is no element of fear in them" (Auroville, 2016). 

This recognition that each child unfolds according to their own rhythm and 

readiness enables learning that is organic and deeply respectful. Children are allowed to 

grow at their own pace, to embrace what is alive for them in the present moment, and to 

spend as much time as they need exploring each area of growth. Children are not 

compared to each other and it is deeply instilled in them from very early on that "it is 

okay to be different" (Tewari et al., 2013). 

It is hard to overstate the profound effect this has on both children's learning and 

self-esteem. The result of all this is nothing short of transformative: when children are 

loved, respected, trusted, feel safe, and allowed to follow their own inner guidance, they 

not only acquire more knowledge, they become more deeply themselves—confident, 

capable, and compassionate.  

Integral Education 

With a foundation of diversity, freedom, authenticity, love, and respect, Auroville 

strives to practice Integral Education, encompassing every dimension of the being—

physical, vital (emotional and life-energy), mental, psychic, and spiritual—harmonized 

around the central aim of growth in consciousness. 

School education in Auroville maintains an intentional balance of physical 

activities, creative arts, and academic studies—unlike mainstream schooling’s 

overwhelming focus on academic learning alone. This approach recognizes that true 

education must develop all aspects of human potential. Physical education extends 

beyond sports to include dance, martial arts, theatre, and practices such as Awareness 

Through the Body (or ATB – discussed in detail later). Artistic expression—drawing, 

music, theatre, and crafts—refines the aesthetic sense, builds concentration, and 

channels vital energy into creativity, essential for building personality and developing 

imagination. All these together develop body and sensory awareness, a largely 

neglected domain within education. Academic subjects are taught in integrated, 

interdisciplinary ways that connect to real experience rather than remaining abstract. 



The emphasis is on developing the faculties of the mind – perfecting the instrument that 

uses information, not merely accumulating information. 

Integral Education extends beyond traditional academic subjects to encompass 

all dimensions of human development through immersive, community-based 

experiences. Schools provide age-appropriate opportunities to learn about relationship 

and community building, health and human development, responsible parenting, 

dialogue, and self-expression through play, drama, music, and academics. Programs are 

designed to give students opportunities for travel, exploration, service, and mentoring 

—from community projects and individual explorations requiring student initiative, to 

camping trips and dramatic productions that offer transformative learning experiences 

in self-expression, interdisciplinary connections, and intergenerational relationships 

(Addams, 2007). This approach extends beyond school walls into the wider Auroville 

community, where all enterprises—from organic farms to surfing schools—become a 

learning laboratory, and work becomes an avenue for personal evolution and service to 

humanity.  

Integral Education places awareness of the self at the heart of learning. 

Structures such as weekly reflective “barometer” conversations invite students to 

examine their sleep, nutrition, relationships, and inner state, gradually deepening their 

capacity for self-observation and self-direction. As one Transition School alumnus 

reflects, “I am learning practices that put me in touch with myself—meditation, yoga, 

journaling, silent time.” Students feel centred and aware of their energy and that of 

others. This consciousness-centred approach recognizes that "whatever activity is done 

with the children is oriented towards reaching the inner self. These include day-to-day 

simple activities such as arranging shoes in front of the classroom, concentrating on 

food when eating, or playing a game for the sake of playing and not worrying about 

success or failure" (Auroville, 2016). The goal is always the growth of consciousness, 

not the accumulation of information or skills for their own sake. Tamar, a facilitator at 

the erstwhile TLC reminds us, “It doesn't matter what we're doing as long as we're 

doing it from the space of a motivation for inner growth” (Shakti, 2018).   

At its core, Integral Education is about a growth of consciousness. College 

students visiting Auroville for a three-week studio describe profound “peak 

experiences” of wonder and unity—moments so rich they defy words, yet reshape their 

sense of self and world (Le Hunte et al., 2022). These experiences are not accidents but 



arise from an environment where learning is not confined to the intellect but embraces 

embodied, emotional, and spiritual knowing. These students described their spiritual 

selves as having been previously neglected, with one speaking of a realisation that 

they’d only lived a half-life without it – pointing to how this domain is almost wholly 

ignored in conventional education, and how essential it is for complete human 

flourishing.   

All of this is consistently acknowledged and highlighted by those who grew up in 

Auroville. One alumnus explains, "Being in Auroville has given me so many 

opportunities to discover various aspects of myself, has given me the confidence to be 

true to myself". Another shares, "The education in Auroville has been most formative, 

because it is geared more towards the growth of the individual, to spark an interest in 

as many varied topics as possible and to develop not only the academic but the athletic 

and artistic sides of our personality as well." A third describes “the broad spectrum of 

skills that Auroville education provides. And by this I don't mean just 

practical/intellectual skills, I mean a richness of thought, a deep awareness of my self, 

my surroundings and a rich perspective of life and our existence” (Tewari et al., 2013). 

Together, these elements form an education that is not merely about accumulating skills 

or credentials but about awakening each individual’s highest potential to serve the 

emerging needs of an evolving world. 

Learning by Doing  

One of the most significant departures from conventional education is Auroville's 

emphasis on learning through doing and real experience. This approach addresses 

fundamental limitations in contemporary education systems that focus predominantly 

on cognitive development while neglecting the capacity for action and will-power. As 

one Aurovilian explains, existing education systems inadequately develop "doing 

capacity" and the ability to thoroughly enjoy what one is doing, creating an artificial gap 

between knowing and doing that students are expected to bridge only after formal 

education ends (M. Pavitran, personal communication). 

In contrast, in Auroville learning happens through practical engagement with 

real challenges and community needs making education relevant, contextual, and 

meaningful rather than abstract, theoretical, and disconnected from lived experience. 

Students engage in experiential and project-based learning through activities like 



cooking (which integrates mathematics, language, and cultural studies), growing food 

(combining ecology, biology, and sustainability), and building structures 

(interdisciplinary projects that merge physics, engineering, and design thinking). 

Children take responsibility for the complete cycle of their activities—for instance, 

cleaning up after cooking and eating—fostering both practical skills and personal 

accountability. This approach embodies Sri Aurobindo's third principle of true teaching: 

"to work from the near to the far, from that which is to that which shall be" (1997). As 

one educator explains, this means "starting with what is present and alive for an 

individual or collective—be it an interest, a challenge, a developmental need, or 

common project" (Addams, 2007). 

This is reflected throughout the history of Auroville. An Aurovilian educator 

gives perhaps the best example of this philosophy of ‘learning by doing’: during the 

construction of the Matrimandir, Auroville's spiritual centre, "no one knew how to build 

it, but everyone gave themselves to it" (S. Shah, personal communication). This 

exemplifies the community's approach: learners are "held, safe, encouraged, supported 

to try, experiment, do, learn, fail, and educate their own instruments" within an 

environment that values discovery over predetermined outcomes. As one Aurovilian 

reflects, this approach recognizes that in our rapidly changing world, "you can't invest 

four years in just learning, since the world will be very different after four years" (M. 

Pavitran, personal communication). Auroville functions as "a live-in lab" where learning 

and working become seamlessly integrated. 

Work as Education 

This philosophy of learning by doing extends throughout all aspects of Auroville 

life, fundamentally redefining the relationship between work and education. Rather 

than viewing work merely as a means to earn a living, the Mother envisioned work as "a 

way to express oneself and to develop one's capacities and possibilities while being of 

service to the community as a whole" (2004, On Education). In this framework, 

whatever field of work one engages in becomes an opportunity for learning by doing, 

growing in both skills and consciousness.  

Auroville serves as "a hive of learning opportunities for people of all ages both 

within and beyond the community," offering diverse pathways that range from "new 

forms of schooling to volunteering opportunities, internships, and training within the 



community's enterprises, schools, farms, forests, and research centres, to personal 

development workshops" (Le Hunte et al., 2022). University student groups regularly 

visit for accredited, immersive field trips and semester programs experiencing life 

within an alternative, experimental society where traditional boundaries between 

education and work dissolve (ibid).  

This integration creates a vibrant ecosystem where learning, working, and living 

become naturally unified rather than artificially separated. Crucially, this work is not 

arbitrary or contrived but addresses real community needs. Students and volunteers 

engage with genuine projects in agriculture, renewable energy, sustainable architecture, 

media production, software development, and community governance, to name a few. 

The transformative potential of this approach is captured by one Auroville alumnus 

who reflects: "The most formative part of my education for my personality was being 

engaged in building and creating Auroville" (Tewari et al., 2013). This illustrates how 

meaningful work becomes the most powerful form of education when it connects to 

purposes larger than individual advancement.  

Research confirms that volunteering in Auroville creates conditions for 

transformative learning. Volunteers describe experiences of discovering previously 

unknown capacities, developing cultural sensitivity, and gaining "a great sense of 

satisfaction" through meaningful contribution (Deepam Auroville, 2023). One volunteer 

reflected: "Every day I learn a lot from the children and the team... Moreover, I get 

rewarded with a great sense of satisfaction" (Deepam Auroville, 2023). Significantly, 

many volunteers (including myself) return to become permanent residents or maintain 

long-term connections with Auroville, suggesting that the volunteer experience creates 

lasting transformation rather than temporary engagement (Auroville Foundation, 

2024). This pattern indicates that volunteering serves as education for a new way of 

living and being.  

My own experience reflects this: I first came to Auroville as someone who 

wanted to learn more about alternative education. Through volunteering in schools, 

conducting research, and attending a broad variety of classes, workshops, and events, I 

found myself developing practical skills that were immediately needed and relevant, 

while simultaneously exploring my interests in a contextual, personalized way. The 

freedom inherent in volunteering created space for authentic exploration and growth 

that would be difficult to replicate in traditional structures. Through mentorship 



relationships that emerged organically, I built both professional networks and deep 

personal connections while contributing meaningfully to the community's work. This 

experience of seva (service) enabled me to grow in not just knowledge, skills, and 

experience, but also will-power and most importantly, consciousness, while providing a 

profound sense of fulfilment. Over 5 years after my initial volunteering experience, I 

returned to Auroville to join the community as a permanent resident. 

The energy that comes from aligning one's learning with genuine contribution to 

collective wellbeing demonstrates how education can transcend the artificial 

boundaries between personal development and social engagement. As a researcher 

notes, volunteers "can only be working if they know that their work is serving a greater 

cause than their own interest," revealing how meaningful work becomes a pathway for 

discovering one's potential and life direction (Chali et al., 2015). Auroville abounds with 

stories like mine of those who have found their path through this model of learning 

through doing and work as education, illustrating how this approach can not only 

prepare learners for jobs, but help them find their calling – their svadharma – and 

empower them to consciously participate in creating the world they want to live in. 

Lifelong Learning 

The integration of work and education reflects Auroville's commitment to 

education as a lifelong journey that extends far beyond formal schooling. Auroville’s 

Charter states that "Auroville will be the place of an unending education, of constant 

progress, and a youth that never ages" (The Mother, 1968). In Auroville, learning truly 

covers all possible domains, extending “from pre-natal to death, from how to conceive 

children to how to die" (M. Pavitran, personal communication).  

In this paradigm, whatever context one finds themselves in becomes a learning 

context. All spaces—family, home, work, social, economic, and sacred—are integrated 

into opportunities for "unending education and constant progress." The community 

offers continuous opportunities to participate in more formal learning as well through 

classes and workshops covering acting, dance, yoga, martial arts, pilates, music, 

philosophy, communication, spirituality, healing modalities, and languages, among 

much else.  

The spirit of lifelong learning among adults in Auroville—including parents and 

teachers—creates a powerful modelling effect. As educators and parents continually 



grow and progress in their own roles, they naturally become exemplars for children of 

what it means to remain curious, open, and committed to development throughout 

one's life. This culture of continuous learning breaks down the artificial separation 

between those who teach and those who learn, creating authentic learning communities 

where everyone is simultaneously educator and student. Through this integration of 

learning, working, and living, Auroville demonstrates how education can become a 

natural and joyful aspect of human existence rather than a separate, compartmentalized 

activity confined to specific institutions and life stages.  

Learning How to Learn 

Perhaps the most valuable skill developed through Auroville's educational 

approach is what alumni consistently describe as "learning how to learn." As one 

graduate explains, "I learned that every skill is learnable and so in life there is nothing I 

will not attempt as I believe I can do/learn anything, the freedom to do what I wish not 

only what I've been trained to do". Another shares, "It somehow taught me how to 

learn—that is priceless in my career as I consult and I need a quick grasp of the 

essentials" (Tewari et al., 2013). 

This meta-learning capacity emerges from being given the freedom and 

responsibility to direct one's own learning from an early age. As one educator explains, 

"Starting with the inner self of a child and giving them space, children are able to learn 

on their own. If you start at a young age then they grow in this and are able to learn 

whenever they want, how they want, they learn how to learn" (Shakti, 2018). It is hard 

to overstate how powerful this is. One alumnus shares: “I passed every competitive 

exam I sat for and I think Auroville had a huge role to play. It gave me the freedom to 

learn unencumbered by the expectation of results” (Tewari et al., 2013). 

II. The Learning Environment 

As influential for a child's education as the educator and the curriculum is the 

environment in which education happens. This is well understood in Auroville, and the 

learning environment is consciously and carefully cultivated into one that enables 

growth and self-discovery. Moreover, Auroville naturally provides a uniquely fertile 

environment for learning and growth. It is a living laboratory – a multicultural, 

multilingual, international intentional community with people from around the world 



pursuing works and experiments in practically every field of human endeavour. Though 

it began on barren land, it has been transformed through decades of ecological 

restoration into a biodiverse, lush ecosystem that serves as both classroom and teacher. 

There is a certain ethos to life, learning, and work in Auroville which is inseparable from 

the educational experiences it provides and enables. 

 

Beauty, Quiet, Concentration & Safety 

The atmosphere in Auroville schools reflects a profound awareness of the 

importance of the environment to learning. Every detail, from the design of physical 

spaces to the rhythm of daily activities, is carefully and consciously crafted to foster 

quietude, concentration and beauty. Moreover, children in Auroville experience a sense 

of safety that is not merely physical but emotional and spiritual; they feel confident 

expressing their authentic selves in atmospheres of love and gentleness. They feel that 

the space is truly there to nurture them, not merely to manage or contain them (Watts, 

2000). A teacher from the kindergarten explains: "A lot of care is taken by the teachers 

to create a cosy, clean and serene ambiance, a homely feeling. Calmness, gentleness, 

patience and love provide the basis for our work to be with the little ones and then a 

balanced and flexible routine in the morning activities provides a sense of security " 

(Auroville, 2016). 

 

Beauty 

The Mother gave a profound importance to beauty, stating "let beauty be your 

constant ideal" (2004, On Education). Beauty is seen as something that refines and 

ennobles, and this emphasis on beauty is reflected throughout Auroville, clearly visible 

in schools and classrooms. Regular activities like arranging flowers or creating kolam 

(traditional lattice patterns) are seen as more than decoration, but rather cultivating 

aesthetic appreciation and inner joy. One educator notes, "collecting, arranging, 

observing, and smelling flowers enriches the children's sensitivity and increases their 

love for beauty and refinement" (Auroville, 2016). This aesthetic cultivation supports 

the vital being—the source of enthusiasm, delight, and vital energy—making beauty a 

pathway to inner harmony and vitality in both individuals and the environment. This 



emphasis on beauty is also visible in how art is taught and regarded in Auroville, 

discussed later. 

 

Quiet and Concentration 

Quiet and concentration are also essential for a learning environment. Many 

schools in Auroville begin the day or specific activities with a period of silent meditation 

or “concentration,” a distinctive Aurovilian practice with ancient roots (Watts, 2000). It 

has a “wonderfully calming and centring effect, even on the most active children” (ibid). 

This intentional quiet is seen not as emptiness but as a positive atmosphere, a “living 

silence” that allows children to become receptive and attentive inwardly. The Mother 

emphasized that “concentration is the key to all successes” (2004, On Education). 

Educators are careful not to disturb a child who is immersed in an activity, respecting 

the organic unfolding of attention. 

This respect for quiet time and the refusal to constantly interrupt or redirect 

children is radically counter to the present era of distraction, over-scheduling, and 

overstimulation, and helps children develop the invaluable faculty of one-pointed focus. 

The Mother emphasises that concentration too is a faculty that can be actively 

developed: “In the same way as an athlete develops methodically his muscles by a 

scientific and gradual training, the faculty of concentrated attention can be developed 

scientifically by a methodical training—developed in such a way that concentration is 

obtained at will and on whatever subject or activity is chosen” (2004, On Education). 

This is done through both an atmosphere of calm, beauty, and concentration, as well as 

various activities, for instance, art at the Last School and STEM Land at Udavi School. 

Over time, it is noted that this leads not only to improved academic or artistic 

achievement, but also to greater self-possession, emotional balance, and contact with 

one’s inner being.  

 

Safety 

Safety is the essential foundation of this entire atmosphere. This is not only 

physical security but an atmosphere where children can take risks, express themselves, 

and explore without fear of ridicule or harm. The presence of beauty, quiet, love and 

gentleness creates a safe space in which children flourish as themselves, free from 

judgment or comparison. In such an environment, their true nature and potential 



becomes more visible to both teachers and themselves, leading to transformative 

growth.  

 

Community as Educator 

Education in Auroville extends far beyond formal schooling to encompass the 

entire life of the community, embodying the Charter's vision for "the whole city to 

become a vast campus of unending education and constant progress" (Lung, 2010). 

Auroville truly embodies the principle that "it takes a village to raise a child"—or as one 

educator adds, "not just the village but also the laboratory" (Shakti, 2018). There is deep 

parental involvement and close collaboration between schools and families. The entire 

community takes responsibility for the education of children.  

Alumni consistently emphasize this broader educational impact: "The vast 

majority of respondents feel they have significantly benefited from their Auroville 

upbringing. The Auroville upbringing as a whole was considered an educational 

experience, reaching beyond schooling" (Tewari et al., 2013). One graduate 

acknowledges "the 'out of classroom' learning that took place in every stage of my life—

growing up with a diverse group of people, being involved in different aspects of the 

community, and being associated with mentors that gave a lot of individual attention." 

This reflects the ambition of one of the earliest educators of Auroville, that the whole 

city “would become an educational environment where adults and children could 

mingle freely and learn from each other all the time” (Auroville, 2016). 

The community (including schools, educators, parents and children) takes full 

advantage of Auroville's resources—gardens, farms, parks, theatres, sports facilities, 

cultural events, local experts, and the constant stream of visitors from around the world. 

This creates a uniquely rich learning environment. Students are regularly exposed to "a 

wide variety of cultural activities apart from what they learn as part of their regular 

program in terms of dance, music, theatre and crafts... Even though there is no teaching 

as such just the participation as observers plants seeds that may germinate in the future 

or in any event stretch their consciousness and enlarge their sensibilities" (Auroville, 

2016). In general, children have a high degree of independence within Auroville, and 

can be seen cycling around with their friends, or going from one activity, class, or 

internship to the next, or just playing around and mingling freely. 

https://wiki.auroville.org.in/wiki/Teachers:_Shraddhavan
https://wiki.auroville.org.in/wiki/Teachers:_Shraddhavan


Sustainability as Lived Experience 

A distinct example of how Auroville as a whole is an educational experience is 

how in Auroville environmental consciousness isn't taught—it is lived. One study 

reports, "Most of the teachers shared that Auroville in itself acts as a learning 

environment for environmental awareness. This is so rooted in the Auroville culture 

that children growing up in Auroville are fully submerged in living with their 

environment, education in this field comes mostly through life in Auroville and not in 

school. Ecological consciousness is engrained in children and youth and never 

questioned. New children blend in quickly by observing others" (Berggreen-Clausen, 

2021). 

This stands in stark contrast to places where there is a special environmental 

education curriculum, yet children do not develop nearly the same level of connection 

with nature or commitment to sustainability. This exemplifies how education cannot be 

considered in isolation—we cannot teach sustainability and care for nature in the 

classroom while the larger context acts in contradiction. Children have a keen eye for 

hypocrisy and will quickly understand that these are merely ideas to pay lip-service to, 

not to be taken seriously. Children learn more from example than from instruction, and 

if we want them to truly learn sustainability (or anything else), we must live it in 

practice—through how we buy, eat, consume, grow our food, manage our waste, travel, 

and relate to the natural world. This is part and parcel of life in Auroville, which leads to 

sustainability not only being an automatic part of everyone’s life, but children 

developing a keen understanding of nature, and a deep sense of respect, responsibility, 

love and care towards the larger ecosystem of which they are a part. This is greatly 

accentuated by students working in organic farms, gardens, or forests, planting (and 

climbing) trees, caring for animals and insects, and learning from people who have 

dedicated their lives to ecological restoration and sustainability.  

Experimental & Evolving 

Auroville is characterized by its experimental nature and constant evolution. It is 

explicitly not a perfect model to be replicated, but rather a living laboratory where new 

approaches are continuously being tested and refined. This experimental ethos 



permeates every aspect of life in Auroville, including education, creating space for 

genuine innovation and responsive learning. 

There is remarkable freedom for institutions, teachers, and students to 

experiment and adapt their approaches based on what emerges in the moment. As one 

teacher explains, "We teachers have such freedom. This freedom enables us to be 

practical and to be present in that moment" (Auroville, 2016). This freedom creates 

conditions for authentic responsiveness to the needs of learners. 

This experimental approach manifests in multiple ways: the development of 

innovative curricula (such as Awareness Through the Body, discussed in detail later), 

flexible pedagogy that responds to what is genuinely alive in learners at any given 

moment, and the creation of meaningful structures that truly support learning rather 

than constrain it. What this looks like varies significantly across different contexts and 

institutions, reflecting Auroville's commitment to a diversity of approaches.  

For instance, facilitators at what was formerly The Learning Community (TLC) 

developed the practice of tracking "magic moments"—indicators of shifts, both positive 

and negative, in children's learning and development. Educators observed, discussed, 

and documented these moments carefully to understand what actually helps children 

move forward in their growth (Shakti, 2018). This created a dynamic feedback loop of 

continuous improvement based on careful observation and genuine engagement with 

children's lived experience, rather than rigid adherence to predetermined curricula or 

external standards.  

Central to this experimental approach is the understanding that the learner's 

growth—and indeed the educator's growth—is what ultimately matters, not pre-

existing structures, predetermined curricula, or conventional educational frameworks. 

New and innovative ideas are not just tolerated but actively encouraged and supported, 

creating an environment where educational pioneers can push boundaries and explore 

uncharted territories of human learning. 

This pioneering approach sometimes creates challenges. As one alumnus 

candidly reflected in conversation, students occasionally feel like "guinea pigs in an 

experiment". Yet this same graduate, along with many others, expressed profound 

gratitude for their education, noting they could not imagine school without innovations 

like Awareness Through the Body. This paradox captures something essential about 

Auroville's educational experiment: the willingness to embrace uncertainty and 



imperfection in service of genuine discovery, even when this creates temporary 

discomfort or confusion.  

III. Educators 

Relationship Between Teachers & Students 

Sri Aurobindo’s first principle of true teaching states that “nothing can be taught. 

The teacher is not an instructor or taskmaster, he is a helper and guide. His business is 

to suggest and not to impose” (1997). This fundamentally redefines the teacher’s role, 

from an authoritative deliverer of predetermined content, to one who provokes 

questioning and discovery, and supports the learner on their journey. In this approach, 

each child is believed to possess inner wisdom and must be respected as a unique, 

evolving consciousness. This redefined relationship directly supports the freedom and 

authenticity that children experience—when teachers step away from controlling and 

directing, they create space for students to follow their own curiosities and take genuine 

responsibility for their learning.  

Teachers in Auroville understand that their presence, attitudes, ways of being, 

and relationships with students constitute a crucial part of the child’s educational 

experience. When students feel a "sense of community, friendship, and equality 

between teachers and students" (Tewari et al., 2013) the entire atmosphere shifts 

toward trust, openness, and mutual respect—the very conditions that allow integral 

education to flourish.  

Auroville students consistently highlight the quality of relationships with 

teachers as one of the most valuable aspects of their education. As one alumnus shares, 

"I feel the best part of my education was the balance of freedom in a very nurturing 

environment that fostered a close and personal relationship with one's teachers while 

at the same time developing a strong sense of self-responsibility" (ibid). "Teachers 

taking care, help to grow and to evolve" stands out as one of the things students 

consistently appreciate most about their school experience (Axer and Grinnell, 2017). 

Alumni reflect on this with deep gratitude: "Growing up with a very supportive and 

open-minded teaching staff has allowed me to truly allow me to be me" and describe 

"the approach to students and the general atmosphere created... I would say a model of 

human interaction for me" (Tewari et al., 2013). This testimony reveals the profound 



importance of the relationship between teachers and students. The right kind can 

nurture both freedom and responsibility, help learners discover, become, and be 

themselves, and create a model of healthy, mutually nourishing and supportive human 

relationships for children.  

The co-learning between teachers and students also exemplify the unending 

education that is so essential to Auroville. When teachers position themselves as 

learners alongside their students—choosing their own projects to explore, admitting 

their uncertainties, and genuinely discovering new things—they demonstrate that 

learning never stops. This modelling can be seen throughout Auroville: at STEM Land, 

where facilitators work on their own learning projects while supporting students, or at 

the Last School, where semesters begin with intensive workshops where "students and 

teachers become co-learners; companions and comrades in developing skills of one kind 

or another.” As on educator puts it, “These occasions highlight the best method which is 

personal example, suggestion and influence" (Last School, n.d.). When students and 

teachers work together as partners on real projects—whether building something, 

solving community problems, or exploring artistic expression—the artificial separation 

between "those who know" and "those who learn" dissolves. Everyone becomes both 

teacher and learner, depending on the situation and their particular strengths, creating 

an authentic community of learners, beyond constraints of age, experience, and 

credentials. 

 

Integral Understanding of Each Learner 

Central to the relationship between teachers and students is that teachers in 

Auroville schools make deliberate efforts to truly know each child as a whole person, 

not merely as a student in their particular class or subject area. This approach stands in 

direct contrast to the fragmented view of children common in conventional systems, 

where a child might be known as 'good at math but poor at art' without any 

understanding of their deeper nature or potential. This reflects the integral education 

philosophy—teachers aren't just transmitting knowledge but supporting the 

development of the physical, vital, mental, and spiritual aspects of each student. Because 

teachers know students as complete persons rather than just academic performers, they 

can better respond to each child's unique needs, interests, and developmental 



trajectory. The depth of these personal relationships makes meaningful personalization 

possible.  

In several schools, teachers engage in collaborative observation and discussion: 

"a periodic getting together by teachers who all work with a set of children to share 

their observations of the children. This sharing helps to put together pieces of a puzzle 

that is a child and gives a more complete picture of the child to the teachers and hence a 

much more conscious dealing with the child can happen" (Auroville, 2016). This 

collaborative approach recognizes that each child reveals different aspects of 

themselves in different contexts—what emerges in art class may be quite different from 

what appears during mathematics or physical activities. A Kindergarten teacher 

describes this practice: "Once a year we speak at length about each child, trying to 

identify his/her strengths, progresses and weaknesses. We have noticed that sometimes 

a problem disappears by itself after we have spoken about it. We meet the parents, in a 

group to present the work we will do, and individually to know each child better and 

suggest some recommendations" (ibid). Notably, this conscious attention to the child's 

full being—their challenges, gifts, patterns, and potential—often creates a 

transformative effect through the simple act of truly seeing and understanding. 

Teachers in Auroville seek to understand not just how a child performs 

academically, but who they are as a developing human being. As one teacher explains, 

"Teachers are alert in observing the children and periodically share their observations 

among themselves and with the parents, in order to foster a greater consciousness of 

the uniqueness of each child" (Watts, 2000). This includes understanding their 

emotional patterns, physical needs, creative expressions, social interactions, family 

dynamics, and inner development.  

This holistic understanding is greatly enhanced by Auroville's nature as a small, 

close-knit community where teachers, students, and parents encounter each other 

throughout daily life—at the community kitchen, grocery store, cultural events, and 

various community spaces. Teachers interact with children not just as students in a 

particular class, but as fellow community members, gaining fuller comprehension of 

each child's context, family situation, needs, challenges, and journey.  

An essential aspect of this is the safety of the learning environment: teachers 

maintain an absolute commitment to creating environments free from fear, establishing 

relationships based on friendship and respect rather than authority and compliance. As 



one educator emphasizes, "We have zero tolerance towards cultivating fear in our 

students because we strongly believe that feeling scared or being beaten is a hindrance 

to a child's growth as a whole person." (Auroville, 2016). This creates conditions where 

children can be authentic and reveal their true selves, rather than merely performing 

the role of "student" or hiding behind protective masks. When children feel truly safe 

and accepted, teachers can more clearly observe and understand their authentic nature, 

needs, and potential. 

The result of this approach is profound. This holistic knowledge of each child 

enables teachers to meet children where they are rather than where curriculum 

standards dictate they should be, creating educational experiences that are truly 

responsive to each child's unique path of growth and discovery. Moreover, as teachers 

note, "when such conscious focus is put on the child, if there are any difficulties the child 

is facing they may begin to dissolve" (ibid). This suggests that the very act of being truly 

seen, understood, and accepted for who they are—rather than judged solely on 

academic performance or behaviour—has a healing and transformative effect on 

children's development.  

Qualities of Educators 

While technical competence and subject knowledge are important, Auroville's 

approach prioritizes the consciousness that educators bring to their work. Perhaps the 

most essential quality is presence—the capacity to be fully present, aware, and centred 

so they can "hold and direct" the learning environment. As one researcher describes it, 

"Presence is...something we allow, not something we do. It is a watchfulness, non-

judging, discerning awareness" (Shakti, 2018). This presence requires constant self-

observation and a commitment to "trying to be and live yourself what you want to offer 

the children (otherwise you have very little to offer)". Key practices include learning to 

"slow down," to "leave yourself outside" when interacting with children—approaching 

them as "one psychic being in front of another"—and most importantly, to "really trust 

the child."  

This discerning awareness of the present adults fosters a space for children to 

problem-solve on their own, rather than have issues solved for them. The facilitator’s 

task then becomes to be receptive and offer space for the children to express freely, 

both joy and frustration, and when appropriate, to stop and encourage reflection from 



the child about what is going on for him/her (ibid). Facilitating adults recognize that 

"they can deeply impact or condition the children through their own attitudes and 

reactions, which is why a calm, observant presence is all the more important". 

In addition to this, educators must demonstrate compassion and emotional 

intelligence, being deeply attuned to the emotional development of their students and 

actively engaged in their own self-discovery, essential for creating the kind of 

relationships and learning environments discussed earlier. Patience and gentleness are 

foundational, as the calmness, gentleness, and love that define Auroville classrooms 

originate with teachers who cultivate these attributes within themselves. Moreover, 

rather than positioning themselves as unquestioned authorities, these educators 

maintain a sense of curiosity about their students' experiences and approach their own 

roles with humility, recognizing that even they as teachers still have much to learn and 

their personal journey is ongoing. Flexibility and responsiveness are also key; Auroville 

teachers exercise the freedom to experiment and adapt their methods based on the 

needs of the moment, remaining practical and present rather than adhering rigidly to 

predetermined plans. When educators model lifelong learning and maintain their own 

experimental, evolving approach, they demonstrate that education is indeed endless—

extending far beyond formal schooling and continuing throughout life. 

What emerges from examining educators in Auroville is the recognition that 

teachers themselves need to become the living embodiment of the educational 

philosophy they serve. The consciousness of the educator becomes both the foundation 

and the fruition of integral education: they must live the qualities that the educational 

process seeks to nurture in children. This is why, as multiple voices from Auroville 

emphasize, it is not what is taught but how it is taught—the consciousness brought to 

the educational encounter—that ultimately transforms both teacher and student, 

creating the conditions for genuine human development and the evolution of 

consciousness itself. 

 

IV. Innovative Approaches 

What makes education in Auroville unique is the ethos and attitude towards it, more 

than any single practice. However, over the years, some unique practices, pedagogies 

and curricula have emerged, along with some innovative approaches to traditional 



curricula, that are emblematic of Auroville’s approach to education. These are perhaps 

the most directly and broadly replicable for mainstream systems, but find their full 

value only when combined with a wider, deeper transformation. 

Awareness Through the Body (ATB) 

Awareness Through the Body is a unique practice, developed in Auroville, “to 

help children and adults connect with their inner selves, fostering self-awareness, self-

knowledge and self-regulation through body-felt experiences" (Awareness Through the 

Body, 2024). Started at Transition School in 1992, ATB addresses "the need, in the 

children's education, for a safe space where they could come in close contact with 

themselves as a body felt experience". ATB evolved over time into a comprehensive 

practice to expand consciousness through creative, engaging activities that cultivate 

what practitioners call "the witness attitude"—an inner positioning from which one can 

observe oneself without judgment or analysis (Martí & Sala, 2006). 

The practice includes exercises for "soft sustained focused attention," 

"relaxation," developing "the witness attitude," and building capacity for "self-

regulation and self-direction" (Awareness Through the Body, 2024). As practitioner 

Jasmine explains, ATB is "based on activities and games that children do naturally and 

have curiosity for. What is unique is that children's attention is brought to how they are 

experiencing these activities in their bodies, in their feelings, in their thoughts, and in 

the space around them" (Pinto, 2019). ATB facilitator Amir describes the fundamental 

approach as one of “inquiry into one’s attention.” As he says in his workshops, “When 

you start paying attention to the attention, everything changes.” For Jasmine, the 

essence is simple: “It’s not about what you do, but how”. 

ATB has become one of the few elements common to all Auroville schools, and 

children often express surprise that other educational systems lack this component, 

considering it among the most cherished aspects of their education. As Amir reflects on 

his own educational experience: "Why did I not get that? How come there was no 

platform for me in my education to find out that there is a consciousness inside me? 

That there was the self to learn about? Everybody taught me about things outside of 

myself, but no one stopped a minute to tell me that there is 'something' to discover 

within; there is the one who is learning—and that is you" (ibid). 



This innovative approach expands the consciousness of young people and the 

relationship they have with their mind, body, and emotions – both their inner 

experience and outer manifestations – acknowledging both surface exterior 

consciousness and inner consciousness as integrally linked (Addams, 2007). Students 

learn to identify and refine their senses without unconscious judgments, generating 

their own perceptions and relationships with their mental, physical, spiritual, and 

emotional intelligences. The program guides children to observe their responses in 

various circumstances, helping them distinguish automatic reactions from purposeful 

actions. t also helps make concentration, awareness, and meditation “cool" while 

helping children acquire "more self-awareness, responsibility for themselves and their 

actions, and an understanding of their limits and their capacities" (Martí & Sala, 2006). 

All this is accomplished through embodied, playful activities that concretely ground 

these experiences for children, making abstract concepts of consciousness development 

accessible and engaging. ATB can be considered one of Auroville’s most concrete 

contributions to the field of Integral Education, and something that has almost universal 

relevance and value: a practical curriculum for all ages designed to support one in their 

growth of consciousness in a hands-on, experiential way.  

 

Sandplay/World Game 

Another one of the most distinctive and long-standing practices in Auroville 

education is Sandplay, also known as the World Game. Rectangular boxes filled with 

sand are accompanied by "thousands of little objects which could be used to create 

scenes and small dramas in the sandbox” (Watts, 2005). The rectangular box represents 

the limitations of the world, but the variety of miniatures – people from all times and 

cultures, animals, houses and castles, trees and flowers – as well as craft materials 

enable the children to create any world they can imagine within the limitations of the 

box. The children can make whatever they want with these simple materials, lingering 

over one box for an hour, or making several boxes one after the other. There are no 

specific instructions, and no distractions to interfere with their concentration. After a 

child completes a sandbox, the teacher draws a picture of the scene and invites (but 

does not require) the child to talk about it. Making a sandbox in the first place is also 

always voluntary." (ibid). 



As one article describes (Ritam, 2005), "Sand play is actually just what its name 

implies; it is playing with sand. It is a tool to getting to the imagination and allowing it to 

become creativity. It is a wonderful instrument, which helps create a link between body 

and psyche, matter and spirit. Our hands act as a mediator between inner images and 

their expression in the outer world... It fosters sensitivity to inner images, a condition of 

relatedness to the inner world, and its concreteness helps create a state of absorption 

and relaxed concentration." The sandbox serves both therapeutic and academic 

functions, "encouraging the children to express themselves, first through sand play and 

later through telling, acting and writing…feelings and thoughts released by protected 

free play in the sandbox can encourage a freer expression in other mediums. Any 

growth in consciousness will lead to further growth in other domains" (Watts, 2005). 

Thus, this is a practical, hands-on, playful way to support even small children in 

developing their consciousness – creating a greater awareness and sensitivity to their 

inner worlds, and can be a powerful tool in most contexts. 

Play of Painting 

Play of Painting in Auroville is rooted in the work of Arno Stern, who has 

developed this unique approach to free expression through painting over 50 years of 

work and research (Le Touzé, 2006; Stern, 2024). It has been offered at various schools 

including the Kindergarten and Udavi School for over two decades (Auroville Youth 

Activities, 2004).  

This practice takes place in a specially designed environment called the 

"Closlieu" (from the French "clos," meaning enclosed, and "lieu," place), which creates 

optimal conditions for spontaneous expression. The space features vertical panels 

reaching three meters high, allowing children to paint on large formats and expand 

their work freely (Le Touzé, 2006). The environment includes a carefully designed 

"Table Palette" with eighteen colours, each with its own pot of paint and water, and two 

paintbrushes placed horizontally for easy access. 

Rather than following predefined subjects or techniques, participants begin each 

session with a moment of silent reflection to sense their current mood and energy. They 

then allow colours, shapes, and gestures to arise spontaneously, guided by inner 

sensations rather than external instruction. What distinguishes Play of Painting from 

conventional art education is its complete absence of judgment, themes, or 



predetermined subjects. As described by Stern (2024), "The results of this play in the 

Closlieu are not works of art, to be regarded by others and meant to transmit a message, 

but a paper trace whose emergence, in and of itself, gives complete pleasure to the 

person who allows it to produce itself." Children paint standing before large sheets of 

paper that can be extended in all directions, guided by what Stern calls "Formulation"—

a universal language of signs that emerges when individuals are free from external 

pressures and judgments (Le Touzé, 2006).  The paintings are never displayed or 

discussed; instead, they are archived by the practitioner, removing any element of 

performance or external validation (Auroville Youth Activities, 2004). 

Over time, this process develops not only artistic skills but also sustained 

concentration, emotional awareness, and an embodied connection to the emerging 

image—helping children connect more vividly to their inner worlds. As Stern explains, 

this activity "prevents the need for therapy in that it stimulates the capacities that allow 

individuals to realize themselves" and "develops those specific abilities that have been 

stifled by culture and that make each individual a more accomplished person" (The Play 

of Painting at the Auroville Kindergarten, 2024). The reflective dialogue that follows 

each painting—where participants share the feelings and thoughts evoked by their 

work—cultivates deep listening and respect for each other’s inner experiences. Through 

Play of Painting, learners experience art as a path to self-discovery and authentic 

expression, serving Integral Education's goal of harmonizing all dimensions of human 

development. This too is a practice that has a lot of potential for educational systems 

struggling with a lack of social-emotional learning, creativity, and a connection to the 

inner self. 

Building with Blocks 

Building with Blocks at the Auroville Kindergarten represents a carefully 

researched pedagogical approach documented in Odile Fouladoux's comprehensive 

study of children's developmental patterns through block play (Fouladoux, 2013). This 

educational tool utilizes wooden blocks of specific and proportional dimensions, 

designed to support what Fouladoux describes as the multifaceted development of 

children across physical, emotional, social, linguistic, mathematical, scientific, and 

artistic domains. 



Fouladoux's years of observation and documentation reveal that this "simple 

open-ended material" becomes a powerful medium for learning when children are 

given freedom to explore without predetermined objectives. The blocks are carefully 

proportioned to enable increasingly complex constructions as children develop, 

supporting natural progression from simple stacking to elaborate architectural 

creations. Children construct towers, bridges, miniature dwellings, and abstract forms, 

with each structure representing their current developmental stage and individual 

creative expression. 

The practice extends far beyond traditional notions of play to encompass 

important learning objectives. As children negotiate shared building spaces, they 

naturally develop collaboration skills, practice conflict resolution, and engage in 

collective decision-making—essential social competencies for community living (ibid). 

The tactile engagement with natural wooden materials helps develop sensory 

awareness and fine motor coordination, while the three-dimensional construction 

process fosters spatial reasoning and an intuitive understanding of geometric 

principles. 

What makes this approach particularly significant within Auroville's educational 

paradigm is its open-ended nature, which invites what Fouladoux documents as 

imaginative storytelling and symbolic play. Children often create elaborate narratives 

around their constructions, transforming simple wooden forms into expressions of their 

inner worlds and collective imagination. The activity supports the development of 

aesthetic sense and appreciation for order and beauty—important aspects of an integral 

education. The non-competitive environment allows children to work at their own pace 

and according to their individual interests, embodying the principle that "each mind has 

to be consulted in its own growth". 

Fouladoux's research demonstrates how this simple material becomes a 

profound medium for Integral Education, naturally integrating physical, cognitive, 

emotional, social, and spiritual growth into a unified pedagogical experience that 

respects each child's unique developmental trajectory while fostering collaborative 

learning. This is yet another tool and practice that has practically universal value for 

early childhood education, if done in the right spirit with the right environment created 

by the teacher. 



Art 

Arts education holds a central place in Auroville's integral approach, not merely 

as an adornment or enrichment activity but as essential for refinement of the senses; 

developing the aesthetic sense; elevating, stilling, deepening, and harmonising 

emotions; building personality; and for an education of the soul (Sri Aurobindo, 1997; 

The Mother, 2004, On Education). This aligns fundamentally with Sri Aurobindo's and 

the Mother's emphasis on beauty as a divine and elevating force that serves the larger 

project of consciousness development. Sri Aurobindo explains the profound educational 

value of the arts (1997):  

“Poetry raises the emotions and gives each its separate delight. Art stills the 

emotions and teaches them the delight of a restrained and limited satisfaction... 

Music deepens the emotions and harmonises them with each other. Between 

them music, art and poetry are a perfect education for the soul. They make and 

keeps its movements purified, self-controlled, deep and harmonious. These, 

therefore, are agents which cannot be profitably neglected by humanity on its 

onward march or degraded to the mere satisfaction of the sensuous pleasure 

which will disintegrate rather than build the character. They are, when properly 

used, great educating, edifying and civilising forces.” 

Thus, art's significance in Auroville education extends far beyond just being a creative 

outlet—it helps refine and harmonise the emotions, and opens doorways to delight. One 

educator explains, art is used "to reduce distraction in students and develop inner 

silence and concentration—the key—which then opens all sorts of doors and 

transforms all other learning" (Deepti, personal conversation). Students regularly 

engage in drawing, painting, music, dance, theatre, crafts, poetry, and other creative 

expressions. This approach is supported by the overall importance given to beauty in 

Auroville, as discussed earlier. 

This consciousness-centred approach to art education – Play of Painting being 

just one example of it – emphasizes process over product, the inner experience of 

creating rather than external evaluation of results. Students engage with artistic 

expression as a vehicle for inner exploration, a bridge connecting the physical, 

emotional, mental, and spiritual dimensions. This approach recognizes that art can 

become a connection between and pathway to all other learning. 



Physical Education 

The Mother and Sri Aurobindo considered physical education to be an integral 

part of one's development, emphasizing that "the perfection of the body, as great a 

perfection as we can bring about by the means at our disposal, must be the ultimate aim 

of physical culture" (Dehashakti Sports, 2007). Consequently, physical education in 

Auroville goes far beyond conventional sports programs, embodying the integral 

philosophy through a comprehensive approach to physical development that 

encompasses not merely fitness, but the "full power and perfection of the body" (ibid). 

This approach also develops essential values like disciplined effort, team spirit, joy of 

progress and self-exceeding, as well as sincerity, honesty, courage, and perseverance 

(Auroville Media, 2023). The philosophy recognizes the body as both the material basis 

for spiritual development and the instrument through which consciousness expresses 

itself (Dehashakti Sports, 2007).  

There are several sports facilities in Auroville, but the centrepiece is the 

Dehashakti School of Physical Education, whose name translates to "the power of the 

body." Started in the early 1990s, students from all Auroville schools take buses to the 

Dehashakti campus, where "sports of some kind complete every school day". The 

program offers athletics, gymnastics, softball, basketball, volleyball, swimming, table 

tennis, hockey, handball, futsal, and football, with activities tailored to different age 

groups (Dehashakti Sports, 2007). The program has evolved beyond traditional school 

sports to include Kalaripayattu, yoga, martial arts including Brazilian Jiu Jitsu, Muay 

Thai, Aikido, Mixed Martial Arts, Capoeira, as well as archery, general fitness and weight 

training, welcoming students as well as members of the broader Auroville community. 

This diversity ensures everyone can find physical expressions that resonate with their 

individual temperaments while learning to appreciate different approaches to physical 

development. 

Beyond just sports, there is an overall emphasis on embodied learning through 

movement, drama, art, music, and ATB, supporting students with the connection 

between the physical body and the mental, emotional and spiritual areas (Addams, 

2007). This approach recognizes that physical education serves not only to develop the 

body but to integrate all aspects of the being. 



Physical education also includes health and wellness, emphasizing "the 

importance of healthy eating habits, regular physical activity, practicing self-care and 

good posture" (Deepanam School, 2024). Beyond physical fitness, the program serves as 

a vehicle for character development, teaching students emotional regulation and 

providing tools to manage emotions and physical sensations. The biannual 

"Aurolympics" competitions exemplify this character-building approach, designed not 

for winning but for striving to achieve excellence, making progress, and learning values 

like team spirit, endurance, self-discipline, and respect for others and self (Dehashakti 

Sports, 2007). These events provide a framework for sustained training throughout the 

year while emphasizing personal growth over competition. 

Like all education in Auroville, physical education too extends beyond formal 

school programs into community life. Multiple sports facilities throughout Auroville—

including New Creation Sports, Certitude sportsground, various tennis and basketball 

courts, swimming facilities, and specialized centres for different activities, in addition to 

Dehashakti—ensure that physical education becomes a lifelong pursuit rather than 

ending with formal schooling (Auroville Sports Facilities, 2024). People of all ages use 

them for playing, training, and exercising. This community-wide approach means that 

physical education teachers and facilitators are often practitioners who "tend to be 

dedicated to their chosen activity and offer it in a spirit of sharing their experience, 

meanwhile progressing along with their students" (Dehashakti Sports, 2007).  

The comprehensive approach to physical education in Auroville demonstrates it 

can serve not just bodily health but the larger project of integral human development. It 

creates an atmosphere of activity and community, enables inter-generational bonds, 

and has profound benefits for mental and emotional health. But perhaps most 

importantly, it creates embodied learners who understand their physical being as an 

instrument for consciousness development and service to the collective evolution. 

V. Synthesis  

After a thorough examination of the practice of education in Auroville, what 

emerges is a picture of education that is truly integral—not just in theory, but in lived 

reality. It is essential to understand that the various elements described here are not 

separate components but interconnected aspects of a unified approach. The freedom 

given to children is inseparable from the love and respect shown to them, which is 



nurtured in environments of calm and safety, guided by educators who act as role-

models for the qualities they seek to build in students, all within a community that takes 

collective responsibility for each child's development. The pedagogical approaches—

learning by doing, personalised planning, participatory decision-making—emerge 

naturally from the philosophical principles of honouring each child's uniqueness and 

inner wisdom. The innovative practices like Sandplay and ATB serve the larger goal of 

connecting children with their inner selves. The community-wide involvement reflects 

the understanding that true education cannot be confined to classrooms but must 

encompass all of life. 

Perhaps most significantly, this approach recognizes that the ultimate goal is not 

the accumulation of knowledge or skills, but the development of consciousness itself—

helping each being to discover and develop their unique potential in service of both 

individual fulfilment and collective evolution. As the Mother envisioned, this is 

education for "children who belong to the Future"—an education that prepares learners 

not just for the world as it is, but for the world as it could become. 

The various attributes of education in Auroville are interconnected and mutually 

supporting, creating a living system that continuously evolves with both Auroville and 

the world while remaining grounded in the fundamental recognition that education is 

ultimately about the flowering of consciousness in all its dimensions. 

 

 

 

 

 

 

 

 

 

 

 

 



Key Lessons from Auroville for Global Education 

 

Guided and inspired by Sri Aurobindo and The Mother's profound vision, Auroville 

embodies a living experiment in Integral Education—one that seeks to develop 

conscious human beings capable of transforming themselves and their collective 

environment. This revolutionary approach offers insights that deeply align with current 

educational reforms worldwide while pointing toward possibilities that mainstream 

education has yet to imagine. These lessons can guide policymakers, educators, and 

researchers globally, not as prescriptive solutions, but as invitations to reconsider 

fundamental assumptions about learning, teaching, and human development, leading us 

towards a transformative education where the development of consciousness is both 

the means and the end. 

 

The Purpose of Education 

Perhaps the most fundamental lesson from Auroville is the need to reconsider 

education's ultimate purpose. Rather than viewing education primarily as human 

capital development or knowledge transmission, Auroville demonstrates what becomes 

possible when education's core aim is the development of our faculties and 

consciousness and the flowering of each individual's unique potential. This shift moves 

education from an instrumental activity—learning to earn—toward a conscious journey 

of inner and outer transformation.  Sri Aurobindo's (1997) first principle of true 

teaching—"nothing can be taught"—radically reframes the educational encounter. This 

recognition that genuine learning emerges from within, through awakening rather than 

imposition, transforms both the purpose and process of education. 

This vision resonates with emerging global educational discourse. India's 

National Education Policy (NEP) 2020 emphasizes that education should "develop not 

only cognitive capacities...but also social, ethical, and emotional capacities and 

dispositions" (Ministry of Education, 2020, p. 4). Similarly, the Global Declaration 

"Educating Humanity for the Third Millennium" calls for education that serves "the 

growth not just of acquired knowledge and skills, but primarily the growth of the 

student as a person" (Human Education in the Third Millennium Initiative, 2025, p. 8). 



Auroville's approach includes all of these and goes even further, addressing the 

fundamental questions of what it means to be human and the aim of our lives and 

recognises education as a catalyst for the evolution of consciousness itself. 

For mainstream education, this implies a fundamental reorientation from 

information accumulation towards a more integral development of our faculties. In 

particular, inner growth must be an essential part of any meaningful education. This 

also demands that we move beyond standardised academic measures toward indicators 

that reflect this integral development: the capacity for concentration and sustained 

attention, emotional intelligence and self-regulation, authentic self-expression and 

creative problem-solving, the ability to collaborate and contribute meaningfully to 

collective wellbeing, and perhaps most importantly, the development of a connection to 

one's deeper purpose. 

 

Diversity & Flexibility of Approaches 

Auroville's commitment to diverse approaches offers crucial lessons for 

educational systems increasingly dominated by standardization. The community's 

recognition that there should not and cannot be a one-size-fits-all approach to 

education challenges the factory-model that treats all learners as if they have identical 

needs, interests, and developmental trajectories. 

This diversity operates at multiple levels: different schools operate with distinct 

philosophies and methods; within schools, children are often grouped by interest and 

readiness rather than chronological age; and individual learning paths are honoured 

and supported. As Sri Aurobindo's second principle states, "the mind has to be 

consulted in its own growth" (Sri Aurobindo, 1997), recognizing that each learner's 

unique developmental trajectory must be respected. This principle emerges from an 

understanding that authentic learning cannot be imposed from outside but must arise 

from the learner's own nature and readiness.  

The practical implications are profound. Rather than forcing all children through 

identical curricula at identical paces, we must create "structured flexibility": supportive 

frameworks that allow for significant variation in how learning unfolds. Some children 

may spend long periods deeply exploring particular subjects that captivate them, while 

others may prefer broader exposure across multiple domains. Some may thrive in 



collaborative settings, others in solitary reflection. This diversity should not be seen as a 

problem to be solved but as a natural expression of human uniqueness to be celebrated 

and supported. 

This principle aligns with NEP 2020's emphasis on "flexibility, so that learners 

have the ability to choose their learning trajectories and programmes" (Ministry of 

Education, 2020, p. 5). Auroville demonstrates how this flexibility can be systematically 

embedded within educational philosophy and practice, creating coherent diversity 

rather than chaotic individualism.  

For global education systems, this requires moving away from rigid 

standardization toward adaptive frameworks that honour local contexts, individual 

learning styles, and diverse pathways to knowledge. It means developing assessment 

systems that capture multiple forms of intelligence and achievement, and preparing 

educators to work with heterogeneous groupings that support both individual growth 

and collective learning. Above all, it demands a recognition that there is no “one best 

way” of educating a child, not even in any one domain (such as literacy or numeracy), let 

alone across the full spectrum of human development. We must be comfortable with a 

diversity of approaches, each adapted to its own context, each flexible in its own way. As 

we see in Auroville, this diversity also becomes a fertile ground for experimentation and 

innovation, allowing new pedagogical approaches to emerge organically, enabling 

institutions and practitioners to learn best practices from each other while adapting 

insights to their own unique contexts. 

 

Freedom & Responsibility 

One of Auroville's most distinctive insights is that educational freedom and 

responsibility are not opposing forces but mutually reinforcing elements. Children who 

are genuinely free to follow their interests and make choices about their learning, while 

also having voice in collective decision-making, simultaneously develop profound 

personal and social responsibility. 

This challenges conventional wisdom that children require external control — 

often rooted in fear and authority — to develop self-discipline. In contrast to 

mainstream education's reliance on punishment, grades, and authoritarian structures, 

Auroville demonstrates a fundamentally different approach. As one educator clarifies, 



"Freedom is not doing what you want whenever you want, it is learning to take 

responsibility for yourself and for the collective" (Shakti, 2018). This understanding 

transforms classroom dynamics from compliance-based models toward authentic 

engagement where learners co-create their educational experiences within an 

environment of love, respect, and safety, free from fear.  

Where traditional systems often produce students who learn to please the 

teacher rather than understand themselves or the subject, in Auroville students 

consistently report developing "the ability to stay in touch with my passions" and "the 

opening up of my thinking to ask important questions" (Tewari et al., 2013). They 

describe education that was "experiential, embodied and relevant" while 

simultaneously developing deep responsibility and organizational skills. Perhaps most 

tellingly, alumni report learning to make "informed choices about their education and to 

be responsible for those choices"—a capacity rarely developed in systems where adults 

make all meaningful decisions. 

This principle resonates with the Global Declaration's call for "a non-hierarchical 

free interpersonal teaching-learning environment, characterised by collaboration and 

dialogue, and active student voice" (Human Education in the Third Millennium 

Initiative, 2025). NEP 2020 similarly advocates for "learner-centred" education that 

promotes "critical thinking" and recognizes "the unique capabilities of each student" 

(Ministry of Education, 2020). 

For mainstream systems, this demands moving beyond compliance-based 

models toward approaches that genuinely engage learners as co-creators of their 

educational journey. This requires fundamental shifts from adult-child power dynamics 

rooted in fear and control toward institutional cultures of trust, where all stakeholders 

have voice and agency. While such a transformation seems challenging in the present 

paradigm, the rewards are well worth the effort: learners who are not only more 

knowledgeable but more creative, self-directed, self-disciplined, and responsible. 

 

Love for Learning & Learning How to Learn 

Building on the previous lessons, perhaps the most practically valuable outcome 

consistently reported by Auroville alumni is developing meta-learning capacities—the 

capacity for self-directed growth throughout life. This emerges from educational 



approaches that emphasise self-direction, reflection, and ownership of learning from 

early ages. 

In the words of the Mother “To love to learn is the most precious gift that one can 

make to a child, to learn always and everywhere” (2004, On Education). The intrinsic 

motivation for growth, rather than external rewards, creates lifelong learners equipped 

for rapidly changing contexts. This principle strongly aligns with NEP 2020's emphasis 

on "learning how to learn" and developing "meta-cognitive skills" as essential 21st-

century capacities (Ministry of Education, 2020, p. 11).  

Practically implementing this requires more student autonomy and agency (i.e. 

more freedom and responsibility), regular reflection practices, developing self-

assessment skills, and learning experiences that require students to design their own 

inquiries and evaluate their growth. Instead of being mechanical, education then 

becomes an exploration of how consciousness itself learns and grows. 

 

Integral Education 

Auroville’s practice of Integral Education provides important insights for 

systems overly focused on academic achievement. While national and global discourse 

increasingly calls for “holistic education” that develops “intellectual, aesthetic, social, 

physical, emotional, and moral” capacities (Ministry of Education, 2020, p. 6), Integral 

Education goes further by grounding all development in the psychic being—the 

evolving soul within each person. By connecting to this inner guide, learners find a 

sense of purpose and direction throughout life. This addresses a critical shortcoming in 

contemporary systems, where even graduates of prestigious institutions often struggle 

with mental health, existential questions, and a lack of meaningful purpose.  

For a more Integral Education, mainstream systems must meaningfully 

incorporate physical education, social-emotional learning, creative arts, and reflective 

practices alongside intellectual learning. The way these disciplines are handled must 

also be reconsidered, as discussed in how art and physical education is done in 

Auroville. In all domains, including mental education, the emphasis must be on 

developing faculties and capacities rather than any particular body of information. 

Ultimately, all activities should be oriented toward deepening the connection to the 

inner self and strengthening its outward expression. Through this, education can 



address the whole person rather than just the mind, and enable self-discovery rather 

than mere knowledge and skill acquisition.  

Practices like Awareness Through the Body (ATB), Sandplay, Play of Painting and 

Building with Blocks demonstrate how the connection to the inner consciousness can be 

done in an engaging, embodied way rather than just through meditation. To enable this 

approach, schools must consciously cultivate an atmosphere of beauty, love, silence and 

concentration, recognizing that an environment of safety, serenity, and aesthetic 

harmony creates fertile ground for all learning and is particularly crucial for a growth of 

consciousness. It is not just the what that must change but also the how, meaning 

teachers have a huge role to play here – discussed in more detail later. 

Auroville’s approach gives a framework and living example of an education that 

"integrates the multiple dimensions of human existence" (UNESCO, 2016, p. 10), 

ensuring that learners become whole persons, with well-developed physical, vital, and 

mental faculties, who are able to apply these faculties in service of their own purpose – 

their svadharma. Though education in Auroville too has much room for improvement, it 

is far more holistic compared to most mainstream systems, and provides both 

philosophical inspiration and practical tools, pedagogies, and curricula for those who 

sincerely want to evolve towards a more integral approach. 

Community & Lifelong Education 

Auroville’s approach to community-wide education dissolves the artificial 

boundary between formal institutions and life itself, offering a model where the entire 

environment becomes a living curriculum. This vision unfolds through multiple, 

interconnected practices: parents and community members as mentors and teachers; 

project-based learning that emerges from real community needs; work conceived as 

education; and every enterprise and space functioning as a learning laboratory. This 

integration of learning and living addresses UNESCO's call for "learning throughout life" 

and "learning in all contexts" (UNESCO Institute for Lifelong Learning, 2019). 

School Complexes 

For mainstream education, one way of approaching this is what NEP 2020 calls 

the "school complex/cluster" approach, where multiple learning institutions share 

resources and infrastructure for greater efficiency and effectiveness. This is naturally 



demonstrated in Auroville, where various schools, learning centres, and community 

enterprises function as an interconnected educational ecosystem. Children might study 

mathematics at one school, participate in physical education at a shared sports facility, 

access books and resources at the community library, and engage in hands-on learning 

at local farms or workshops.  

This organic clustering offers several advantages identified by NEP 2020: 

"improved support for children with disabilities, more topic-centred clubs and 

academic/sports/arts/crafts events across school complexes, better incorporation of 

art, music, language, vocational subjects, [and] physical education" through shared 

resources and specialized teachers (Ministry of Education, 2020). For India's rural 

contexts especially, where small schools often lack adequate resources, this model 

demonstrates how communities can leverage collective assets to provide richer 

educational experiences. Taken seriously, this approach could revolutionize rural and 

urban education alike, creating networks of schools, libraries, community centres, and 

enterprises that collectively support learning from early childhood through elder years.  

Living Values 

The whole community and lifelong approach is particularly important for moral 

and civic learning. Values education cannot be done through lecture alone; it must be 

lived and role-modelled by adults and the entire community. One example of this is 

sustainability in Auroville: rather than teaching ecology as separate subject matter, 

Auroville embeds ecological consciousness in daily life. Children grow food, participate 

in forest regeneration, and live sustainability rather than merely studying sustainability. 

This lived experience develops genuine environmental consciousness rather than 

abstract knowledge about environmental issues. 

This approach aligns with NEP 2020's emphasis on "experiential learning" and 

"community engagement" (Ministry of Education, 2020, p. 12), and the Global 

Declaration's call for "an activity-based education and an experiential pedagogy, 

founded on students' activities and their lived experiences" (Human Education in the 

Third Millennium Initiative, 2025, p. 13). Educational approaches must move beyond 

separate environmental and moral/civic curricula to whole-community practices—

waste management, organic farming, and energy conservation, for instance—extending 

from schools to children's homes and the wider community.  



Lifelong Learning 

Auroville embodies UNESCO's definition of lifelong learning as rooted in the 

integration of learning and living, encompassing learning activities for people of all ages 

(children, young people, adults and the elderly), in all life-wide contexts (family, school, 

the community, the workplace, and so on) and through a variety of modalities (formal, 

non-formal and informal) (UNESCO, 2025).  Education does not end with formal 

schooling but continues throughout life as people engage in work that develops their 

capacities, participate in workshops and classes, take on new challenges in community 

enterprises, and teach others what they've learned. This is a fundamental shift in how 

we view education—not merely as a formal, institutional phase culminating in a 

diploma or degree, but as an ongoing, lifelong journey of humility and continuous 

growth. While systemic changes are needed to enable and support this, it 

simultaneously requires a cultural and social shift in our perception of education, how 

we view it, think of it, talk about it, and what we expect from it. 

In practical terms, Auroville’s volunteer model suggests a fundamental 

reimagining of work-study programs – though this can also extend to vocational and 

higher education, if not education in general. Instead of focusing mainly on career 

preparation, volunteering/working can become an opportunity for a more integral 

development where students contribute meaningfully to collective well-being while 

developing their individual capacities. The focus shifts from "getting experience for 

future employment" to "serving present community needs as a pathway for personal 

growth." 

Implementing this vision demands genuine school-community partnerships that 

transform local enterprises, organizations, and natural environments into supportive 

spaces for learning. For example, students might collaborate with environmental groups 

on habitat restoration, partner with social enterprises on community development 

initiatives, or join cultural organizations in producing public art—all while developing 

knowledge, skills, and will through hands-on, real-world engagement. At a broader 

level, policymakers, media, as well as parents and educators need to change how we 

perceive and talk about education to make it clear that it is endless, continuing 

throughout life, pursued through all spheres of activity. 

 



Teachers as Conscious Facilitators 

An essential lesson from Auroville is that teachers’ consciousness and inner 

development are as crucial as their technical proficiency. This is critical for teacher 

education systems worldwide that emphasize content knowledge and pedagogical 

methods while neglecting the educator's inner growth and relational capacities. In the 

words of Parker Palmer, "good teaching cannot be reduced to technique; good teaching 

comes from the identity and integrity of the teacher" (Palmer, 1998). 

Auroville demonstrates that conscious education requires conscious educators—

those who embody the qualities they seek to develop in students and who understand 

their role as facilitators of human development rather than merely transmitters of 

information. Teachers become friends, guides and helpers—conscious facilitators who 

create conditions for students to discover their own inner wisdom and potential. As one 

educator explains, "Not the activity, but the attitude that matters, the consciousness of 

facilitators" (S. Ranganathan, personal communication). This recognition that how 

something is taught matters as much as what is taught challenges professional 

development frameworks worldwide that focus predominantly on techniques while 

neglecting the inner state of the educator.  

 

Relationship between Teachers and Students 

Teachers must work with the whole child across multiple dimensions. Rather 

than just transmitting academic knowledge, the emphasis must be on supporting the 

development of the physical, vital, mental, and spiritual aspects of each student. To do 

this, teachers must work to develop strong interpersonal relationships with their 

students, seeing this as a core – and necessary – part of their job. Without a real 

understanding of your students, as well as safety and trust in the relationship, 

meaningful education is difficult. As we can see in Auroville, these types of relationships 

also enable meaningful personalisation—teachers can begin to understand not just 

what a child knows academically, but how they learn, what motivates them, and what 

challenges they face, and adapt accordingly. In tandem, teachers must also cultivate 

overall atmospheres of safety, trust, quiet, and concentration where children feel safe to 

explore and express themselves authentically, practicing what educator and 



philosopher Nel Noddings recognises as essential caring relationships that foster 

mutual recognition, growth, and empowerment. This demands bringing your whole, 

authentic self when interacting with children, cultivating a quality of presence that is 

receptive, non-judgmental, and deeply respectful of each child's unique journey. All of 

these capabilities must be developed and nurtured throughout teacher education and 

professional development, and given their due significance as integral parts of a 

teacher’s role. 

Furthermore, as we see in Auroville, hierarchical teacher-student relationships 

must transform into co-learning partnerships. Teachers should position themselves as 

learners alongside students, continuing their own growth, admitting uncertainties, and 

genuinely discovering new things, rather than as authorities who have all the answers. 

This breaks down artificial hierarchies and models that learning never stops, and that 

it’s okay to not know, as long as you are willing to learn. Teacher education must 

cultivate this spirit of endless growth, while professional development provides 

meaningful opportunities and support for teachers to pursue their own learning. 

Teachers should be encouraged to share their learning journeys with students, admit 

their vulnerabilities, and learn together with their students. This can lead to schools 

becoming true learning communities for everyone involved, both continuously 

improving teacher effectiveness and increasing job satisfaction, while significantly 

deepening and strengthening the relationships between students and teachers (Bolam 

et al., 2005). 

 

Professional Agency and Autonomy 

Unlike systems where teachers are not expected to exercise their own judgement 

in determining how best to teach, since both content and instructional methods are 

defined elsewhere (Ramachandran & Bhattacharjea, 2009), Auroville educators are 

trusted as professionals capable of making informed decisions about their students' 

learning needs. This autonomy reflects an understanding of teaching as a creative, 

responsive practice requiring ongoing adaptation. 

This addresses researcher Poonam Batra's identification of a fundamental 

contradiction: teachers are expected to create participatory, democratic learning 

environments while operating under authoritarian conditions themselves (Batra, 2005). 



The NEP 2020 acknowledges that "giving teachers autonomy, and the ability to innovate 

and teach according to local contexts and needs, and to experiment with curricula and 

pedagogical practices will be another key motivator and enabler for them to do truly 

outstanding, creative work" (Ministry of Education, 2020). However, policy recognition 

must be matched by systemic changes that actually enable, encourage, and support such 

autonomy in practice. 

 

Implications for Teacher Preparation 

Auroville’s experience suggests several crucial transformations in teacher 

education worldwide. 

First, teacher preparation, much like education for children, must address the 

whole person rather than focusing only on technical competencies and content 

knowledge. This includes incorporating self-awareness, reflection, and opportunities for 

inner development as fundamental rather than optional additions. As Parker Palmer 

argued, self-knowledge is "as crucial to good teaching as knowing my students and my 

subject" (Palmer, 1998). 

Secondly, teacher preparation must develop teachers' capacity to build authentic 

relationships with children founded on trust, respect, safety, and love, along with a deep 

understanding of child development across physical, emotional, mental, and spiritual 

dimensions.  

Third, teacher preparation should model the collaborative, dialogical approaches 

it seeks to develop in future educators. Rather than treating student-teachers as passive 

recipients of predetermined knowledge, teacher education programs should create 

learning communities where future educators engage in ongoing peer observation, 

collective inquiry, and shared reflection. This will also encourage a spirit of ongoing 

learning and growth throughout their time working as teachers. 

Lastly, rather than training teachers to implement predetermined curricula, 

teacher education programs should develop educators' capacity for creative adaptation, 

critical thinking, and responsive teaching that meets students' actual needs rather than 

administrative requirements. 

 



Systemic Support 

However, teacher development alone is insufficient without systemic reforms 

that create supportive conditions. Even well-prepared teachers struggle when faced 

with overwhelming non-teaching duties, inadequate resources, and lack of 

administrative support. Teachers cannot create environments of love, safety, and trust, 

when the broader institutional atmosphere, including the one they operate under, is one 

of anxiety, stress, and fear. We must also allow teachers the space, agency, and 

autonomy to actually build relationships and adapt their curriculum and pedagogy as 

per their best judgement, rather than being constricted by top-down, standardised 

approaches. This requires reducing administrative burdens that prevent focus on 

education; providing adequate staffing and resources; creating evaluation systems 

recognizing the full scope of learning and growth beyond narrow metrics; and granting 

genuine autonomy to build relationships and adapt pedagogy. 

Auroville's approach aligns with emerging global recognition of the importance 

of transforming the role and preparation of teachers. UNESCO calls for "transforming 

the teaching profession" and developing "reflective practitioners" (UNESCO, 2024), 

while the Global Declaration emphasizes that "teachers form the decisive element of 

educational institutions as those who embody what it is to be human and who can 

inspire students", further noting that teacher education should "encourage openness, 

dialogue, imagination, reflection, and thinking, as well as the search for personal 

meanings and values" (Declaration on Human Education in the Third Millennium, 

2024). Transforming education requires fundamental shifts in how society understands 

and supports the teaching profession, as essential work requiring the highest levels of 

professional preparation, ongoing support, and social recognition. 

Auroville's experiment demonstrates that when teachers are supported as 

conscious professionals on their own journey of growth, both educators and students 

flourish. An education transformative of both individuals and collectives requires 

educators who can bring out the highest within themselves while inspiring students 

toward their highest potential. This vision offers both a profound challenge and an 

inspiring possibility for educational transformation worldwide. 

 

 



Meaningful Assessments 

Auroville's approach to assessment offers a radical departure from systems 

overwhelmed by standardized testing and external evaluation. Rather than measuring 

students against external standards, assessments become a tool for self-awareness and 

conscious growth. Practices include portfolios where students select and reflect on their 

work; weekly "barometer" conversations examining sleep, relationships, inner states, 

and learning challenges; and community meetings where children and adults together 

evaluate existing projects and systems, and make decisions affecting their collective 

learning environment. This helps students develop ownership of their learning journey 

while becoming increasingly self-aware and able to articulate their own growth and 

challenges, transforming assessment from something done to students into something 

done with and by students.  

This approach anticipates and extends emerging discussions about assessment 

reform worldwide. India’s National Education Policy 2020 calls for "assessment 'as', 'of', 

and 'for' learning" that supports rather than merely measures development (Ministry of 

Education, 2020, p. 13). The Global Declaration advocates for "non-violence in methods 

of teaching and measuring student achievements" and "assessment based on human 

dimensions (social, emotional, ethical, citizenship, cultural/environmental sensitivity, 

etc.) as formative assessment" (Human Education in the Third Millennium Initiative, 

2025, p. 14). 

For mainstream systems, Auroville's experience suggests several concrete 

directions for assessment reform. First is the integration of student self-assessment, 

requiring systematic approaches that enable students to select, reflect upon, and 

evaluate their own work, building metacognitive awareness and ownership of learning. 

Moreover, schools must establish regular practices for students to examine their 

learning processes, challenges, and growth areas. These practices can develop self-

awareness and confidence, helping students track their growth over time, recognise 

their progress, and find joy in the learning process, while also helping educators 

understand learners’ priorities. This approach transforms assessment from a final 

judgment into an ongoing process of learning and self-discovery. 

Secondly, moving beyond the limitations of numerical grades, mainstream 

systems must implement narrative assessment approaches that capture the full 



complexity of student development, including social-emotional growth, creative 

expression, collaborative skills, and the nuanced patterns of individual learning 

journeys. This also allows educators to provide learners quality feedback with 

perspective on their performance and actionable steps for future improvement, 

fostering continued learning and development, rather than a reductive numerical 

judgement. This approach can improve intrinsic motivation, strengthen the relationship 

between teachers and students, and encourage students to take ownership of their 

learning journey.  

This transformation requires moving from assessment of learning toward 

assessment for learning and assessment as learning—where the evaluation process 

itself becomes educationally valuable. Students must be involved in evaluation 

decisions, with opportunities to participate in developing assessment criteria and 

evaluating their educational experiences. Moreover, assessments must recognise 

multiple forms of intelligence and capture diverse forms of achievement rather than 

privileging narrow academic measures. As Auroville demonstrates, when assessment 

supports reflection, self-direction, and qualitative growth alongside quantitative 

measures, it becomes a powerful catalyst for the integral development that authentic 

education seeks to foster. 

Conventional summative assessments might still be necessary in some cases, for 

the purposes of certification and university admissions. Indeed, some schools in 

Auroville do provide this pathway as well. But here too, Auroville’s approach shows that 

these type of assessments are not necessary for all students throughout schooling, but 

only for those who seek certification and higher education, and then too only at a high 

school level. When done, they can be approached through a spirit of challenge and 

growth, rather than stress and fear. Primary and middle school students need not be 

bogged down by an overemphasis on external, academic assessments, and the 

importance given to these tests needs to be severely recalibrated even at the high 

school level. Most importantly, these tests and the diplomas and certifications they 

result in should not be confused with the real purpose of education, but at best 

benchmarks of progress along the way. 

 

 



An Inspiration and Invitation 

Auroville’s living experiment offers profound lessons, rooted in Sri Aurobindo 

and the Mother’s philosophy. Chief among them is that education must be an inner, 

comprehensive, and participatory process aimed at conscious evolution. Moving beyond 

the reductive, compartmentalized models of the past, the Auroville model shows us that 

integral, community-based, lifelong learning is not only possible but essential to shaping 

a future where humanity’s highest aspirations can be fulfilled. As global and national 

education policies increasingly echo these values, Auroville's half-century experience 

provides both inspiration and practical insights for this transformation.  

However, these lessons from Auroville should not be interpreted as a blueprint 

for replication but rather as guiding principles that can inspire diverse implementations 

adapted to different contexts. Educational scaling research emphasizes that successful 

reforms require understanding "underlying theoretical principles" that can be "used 

flexibly" rather than rigid program models (Fullan, 2007). The unique conditions 

supporting Auroville's approaches may not exist in all contexts. However, the 

underlying principles can inspire innovations adapted to each context. The lesson for 

global education is not to mimic Auroville, but to dare to reimagine what education 

could become when freed from limiting assumptions about human nature and learning.  

 

 

 

 

 

 

 

 

 

 

 



Conclusion 

Auroville represents both the possibilities and challenges of transforming 

education for planetary and human flourishing. It offers not a perfect model to replicate, 

but a living laboratory that demonstrates what becomes possible when education is 

reimagined from first principles. The profound gratitude consistently expressed by 

those who grew up and were educated in Auroville, along with their deep commitment 

to contributing meaningfully to the world, emerge not from better techniques applied to 

conventional structures. Rather, these transformative outcomes arise from 

fundamentally different assumptions about human beings, education, and the purpose 

of life itself, along with a willingness to experiment, adapt, and evolve. 

Simultaneously, Auroville demonstrates that meaningful educational change 

cannot be separated from broader transformations in how we organize collective life. 

The community's alternative approaches to economics, governance, sustainability, and 

spirituality create the supportive ecosystem within which educational innovation 

becomes possible and sustainable. This suggests that lasting educational transformation 

may require an integral transformation of our polity, society, economy and culture 

rather than merely reforming schools in isolation. 

For a world facing unprecedented challenges—ecological collapse, technological 

disruption, social fragmentation, and spiritual emptiness—Auroville's experiment offers 

both inspiration and practical insights. It shows that education can indeed nurture 

human flourishing in its fullest sense: honouring the uniqueness of each learner, 

building genuine community, and preparing people not just for jobs but for conscious 

participation in creating a more harmonious world. However, such transformation 

requires sustained commitment, willingness to experiment and adapt, and alignment 

between educational values and broader social structures, guided by deep principles 

more than the replication of any specific forms or techniques. 

As policymakers and educators worldwide increasingly pursue holistic 

development, social-emotional learning, 21st-century skills, and personalised learning, 

Auroville's five-decade experiment provides a valuable case study for this 

transformation. Its experience demonstrates that this is not only possible but can 

actually be much more effective than conventional alternatives. Yet Auroville pushes 

this vision even further, embodying the Mother's call to “open the way of the Future to 



children who belong to the Future " (2004, On Education). This is education as conscious 

evolution—preparing learners to become active participants in humanity's next 

developmental stage rather than merely adapting to existing conditions.  

The ultimate lesson from Auroville may be that transforming education requires 

the same courage, vision, and sustained commitment required to transform any 

complex system. It demands the willingness to question fundamental assumptions, the 

patience for long-term experimentation, the humility to learn from emergent practice, 

and the faith that human beings possess infinite potential for growth and 

transformation. In our current civilizational crisis, "what others cannot do because they 

do not have the idea that it can be done" may be precisely what is needed. As Sri 

Aurobindo declared, "Man is a transitional being, he is not final…The step from man to 

superman is the next approaching achievement in the earth evolution" (1997/1927). 

Education aligned with this evolutionary possibility is exactly what our planetary crisis 

demands and our highest aspirations envision.  

As Auroville continues to grow, its greatest contribution to global education may 

not be any particular practice or program, but its demonstration that education can 

become an agent of conscious evolution—both individual and collective. By beginning 

from the recognition that education is fundamentally about the awakening and growth 

of consciousness rather than the filling of minds, Auroville charts a path towards an 

education for evolution and the evolution of education. 
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worked for most of the past year. I am profoundly grateful to her for all her work in 

helping build Auroville and bringing me closer to the words of Sri Aurobindo and the 

Mother, and to Savitri Bhavan and its entire team for creating and maintaining a space 

of beauty, learning and sanctity, where I could do this work alongside my other duties. 



Another special mention to all the members of the erstwhile Evergreen Learning 

Community (formerly The Learning Community ‘TLC’), where I spent many happy days 

working, learning, and playing with the children and facilitators in an atmosphere of 

freedom, joy and beauty. This gave me a concrete experience of the spirit of Integral 

Education, and memories I will cherish for a lifetime. 

I had the opportunity to present my work at the Global Forum 2025: Reimagining 

the Education of Humanity for the Third Millennium, the conference providing the 

structure (and deadline) I needed to earnestly pursue this research. I am grateful for the 

opportunity to learn from a global community of scholars working to transform 

education, and to be able to share some insights from Auroville with them, to their 

thoughtful questions and comments.  The conference gave me inspiration that the work 

of transforming education is indeed a global endeavour, being worked on seriously and 

sincerely by those far more capable than me, pushing me to continue and keep 

improving my work. 

I am also grateful to the Purnam Community for helping me get in touch with the 

vision, philosophy, and work of Sri Aurobindo and the Mother, and the true essence of 

Auroville, and to Sohela, a fellow researcher on education in Auroville, for her 

friendship and companionship over the past year as we both navigated life and work in 

this wonderful community. 

As the scope of this project continued to grow, and my research notes grew 

longer and longer, I found myself overwhelmed, unsure where to even begin putting it 

all together. I am grateful to Raam’s Deep Focus Circle for providing a supportive space 

for me to concentrate and dedicate some time to this work every day. 

This labour of love is dedicated to Auroville, to whom I am sincerely and 

profoundly grateful for all the love, beauty, peace, progress and bliss it has so 

generously and endlessly given. I am blessed to call this place home and to be able to 

participate in the work of realising its dream. 

Finally, to Sri Aurobindo and the Mother: my eternal gratitude. Words fail me 

here, but without them, neither Auroville nor Integral Education would exist. Their 

wisdom, love, and light have changed my life in ways I cannot understand, let alone 

express. 
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